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Summary

The Blended Learning Working Group (BLWG) were formed to review the understanding of Blended
Learning delivery across the CDETB. It aims to improve on current guidelines in light of experiences
of centres and bring our understanding of blended learning in line with the blend in a changing
environment and link with TEL.

The BLWG will re-visit the centre criteria for approval at corporate level through the FET Application
process for blended learning and the required supports and resources needed at centre level.

Introduction

The Blended Learning Working Group (BLWG) was formed as a sub group of the CDETB Inaugural
Review Steering group. The steering group support the QQl inaugural statutory review of the quality
systems of CDETB. This will take the form of a Self-Evaluation Report for Quality and Qualifications
Ireland (QQI). The review of the Blended Learning Policy and support materials will aid in the
direction that Bended Learning (BL) should take in CDETB.

In 2018, CDETB, through the project Blend4Vet, developed its policy for Blended Learning (BL) with
QQl. This enabled CDETB centres to apply to change the mode of delivery of their legacy CAS
Awarded courses from 100% Face-to-Face, and-by allowing one third of the course to be delivered
through a blended mode of delivery. Thus enabling learners the flexibility to engage with their
studies independently at a time that best suited them.

The 2018 the bended learning policy was written at the onset of the development of blended
learning and methodologies. It focused mainly on the use of technology and learning management
software to support the learning to take place.

As blended learning has evolved and has established itself as a broader flexible approach to teaching
and learning, it is appropriate that CDETB should re-visit its policy and the required supports for this
growing and developing mode of delivery.

As CDETB is undergoing its Inaugural Review, it is an opportune time to examine leek-at and evaluate
the experiences of BL by centres, staff and learners. Forinstance, as an organisation, we need to
understand how blended learning is currently being delivered, how BL is being integrated into new
courses at the development stage and we also need to recognize the demands and supports
required by centres to ensure the delivery of blended learning in a consistent manner across all
service spheres.

Working Group Membership

The working group membership represents all service spheres in CDETB. It is composed of both
external and internal expertise and includes teaching staff, middle and senior management from
across all areas of the organisation.



Some members have experience of developing courses and course content materials in a non-COVID
environment and brought their valuable experience to the blended working group at a time when
programmes, due to COVID 19 were offered through Emergency Remote Delivery.

The following members committed to four meetings over the summer period to conduct the review
of their blended learning experience.

Members
Treasa Brannick O’Cillin Vivienne Bates
(FET Unit, QA Manager, Member of IR Committee) (Deputy Principal, Ballsbridge College (2" round of Pilot

Centres of Blended Learning QA)
Louise Fitzpatrick (FET Unit and Research Co-ordinator IR)

Teresa Cheevers
(Assistant Manager, Finglas Training Centre, 3™ round of
Centres of Blended Learning QA)

Carrie Archer (FET Unit, PD Co-ordinator, TELMS)

Stephen Gallagher (TEL Co-ordinator)
Gwen Redmond
(AEO, Adult Education Service — Blended programme delivery

John Moriarty - (Principal Liberties CFE) (new applicant)
(member of QADG, member of Moodle Administrators COP)

Margaret Corbett — (Employer Engagement Unit)

Angelique Kelly (Regional Manager Youthreach)
Finola Butler (external member of IR, worked on Blended

Learning Pilot in CDETB) Cecilia Munro, (Principal BCFE, member of QASPC)

Michael Hallissy (external member of IR, Expert in BL, Michael McCann (TEL Coordinator, Coldiste Dhulaigh)
h2learning.ie)

Ger Whelan (Teacher, Killester CFE)
Maria Ward (member of QADG, QASPC, member of IRC for

Education Service to Prisons)

Sharon Carr
(Marino College — (Teacher, 15t Pilot centre of Blended Learning
Pilot, and compiled Handbooks

Purpose
To review the following:

e CDETB’s Blended Learning policy and application process
e Educators guide

e learner guide

e Support documentation and resources

The Review Process

The Bended Learning Working Group agreed to participate in four online meetings to discuss the
concerns/issues arising from their experience in creating and delivering a blended course in their
service sphere. The working group were asked to look at the current Blended Learning (BL) policy,
Educator and Learner guidance material and to provide feedback through email or add their
comments to the blended learning working group CDETB 2021, Collaborative padlet and through the
conversations and sharing during the online meetings. Meetings were held online using MS TEAMS



https://padlet.com/sharroncarr1/79osnfw7zu6wpwfq

and a Blended Learning Team was created to share documents/templates and enable collaboration.
Meetings encouraged open conversation of the concerns and issues experienced by centres when
delivering courses through a blended learning mode of delivery and during the emergency remote
delivery experience 2020 and 2021.

All members were asked to review the Blended Learning policy, application process and educator
and learner guidance documents. The following reflects the findings:

Blending Learning Policy and Application Process:

e Policy needs to be clearer to support governance and oversight

e Concise definition required of what is Blended Learning

e Clarity on the distinct difference between a blended course and emergency remote delivery

e Characteristics of a good Blended course — What does it look like?

e (Clear indicators of when a centre needs to apply to CDETB corporate level for approval to
change the mode of delivery to Blended

e Clarity on the 30% or (1/3) blended mode of delivering in the CDETB Blended Learning policy

e C(Clarity regarding the language of the policy with specific reference to “sufficient time
allocated”, this needs to be quantified for managers to schedule the time needed for
preparation and technical set-up for courses to commence on time

e Consistency of what and how Blended Learning is delivered across all spheres

e Timelines — Adequate time given/needed to have TEL/Blend Team in place a year in advance
to prepare and design a course for delivery the following year.

e Established route to access advice and link with Technological and Professional
Development supports within CDETB

e Requirement to have sufficient staff with capacity to work with relevant technology

e Guidance as to what the QA Team would need to consider to make an informed decision
about changing a course from face to face delivery to blended delivery

e Experience from emergency remote course delivery in the previous 15 months should
inform the way forward

e What does Blended Learning mean for CDETB going forward?

e Volume of Blended Learning FET Applications, is this changing our approach to delivery?

e Implementation of Blended learning on non QQIl awards should be considered, provision of
supports to staff to assist in offering all courses eg: ITEC Pivot Point moodle site.

It was universally agreed among the working group that both the Education Guide and Learner
Guide were excellent resources, however to further enhance the documents the following was
identified:

Educator Guide

e (Captions to be placed under the links to support recordings; they should indicate the length
of time of the videos.

e Ensuring there are active hyperlinks to all the video recordings and to have the links active in
the list of the table of contents for quick access.

e Tolink CDETB Accessibility and UDL resources on the CDU Moodle site.

Learner Guide

o Would benefit from some infographics/diagrams to support communication, it would be
beneficial if there were an abridged version; a series of one pager/summary sheets included
for learner distribution.



e Elaborate on some techniques and tools mentioned in the learner guide, e.g: Cornell note
taking sheet with how to use this tool.
e Additional elements to include; a key contacts page and a course timetable.

What Came out of the Learner Group
Feedback from learners through Inaugural Review consultation events:

Learner
Consultation

Sub-Report L1-4

Learner
Consultation

Sub-Report 15-6

Link to Learner consultation reports

Learner Feedback from Inaugural Review Research

The Inaugural review research has provided learner feedback from their experience on a FET course
and their experience of remote delivery over the previous year. All five CDETB service spheres
provided feedback and below are the findings.

Level 5 & 6 learners experience presented the following;

Feedback from 1,013 level 5&6 students, trainees
and apprentices in Colleges of Further Education
and Training Centres including a consultation event
with 78 learners on 56 different courses

CDETB used the SOLAS grant scheme to procure 1.295 laptops and dongles for learners, alongside
local donations of laptops, tablets, phones and devices.
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Access to Technology and Skills

19% of level 5 & 6 learners identified lack of IT skills as something they found
difficult during remote learning, 17% naming access to technology and 24%
naming access to internet

81% of learners agreed or strongly agreed that they had access to the
technology they needed to do their course.

Learners would like to see the laptop loan scheme continued to develop their
technology skills after the COVID-19 emergency passes.

77% agreed that the course prepared them well for their subject area to take
the next steps in their career to progress.

Remote Learning

51% of level 5&6 learners agreed or strongly agreed that that they think some
online learning/learning from home, should be kept as part of their course.

45% of learners (under 24 yrs) indicated they would like to do one to two days
of online learning or learning from home in the future.

32% strongly disagreed with online or learning from home in the future.

What Learners Found Hardest about Studying Remotely

Staying motivated, balancing home life with study and finding a suitable place to study were the
things learners found hardest about studying remotely

What Learners Missed about not going into class because of COVID-19

Interactions with classmates, the college experience and social interactions were the things learners
missed the most about not going into class

Level 1-4 learners experience presented the following;

Feedback from 877 level 1-4 learners in Adult Education Services, Youthreach centres, Training
Centres and community providers including a consultation event with 63 learners on 36 different
courses

22% of all level 1 - 4 learners (26% of AES learners) identified lack of IT skills as something they found
difficult during remote learning with



Level1 &4
Learners

22%

Lack of IT Skills

26%

AES lack of IT skills

83%

Had access to
technology

* 15% naming access to technology and
* 18% naming access to the internet

* 83% of learners said they had access to the technology (laptop, mobile
phone, internet) they needed to do their course

Learners said they would like to see the technology loan
scheme continue and would like to continue to develop
their technology skills after the COVID 19 emergency passes

What Learners Found Hardest about Studying Remotely

Staying motivated, working together with others and balancing home life
with study were the things learners found hardest about studying remotely

What Learners Missed about not going into class because of COVID-19

Mixing with other students, being in the centre, the routine and meeting
new people were the things learners missed about not going into class

They felt the courses they were on, the way they were delivered, and the
commitment of the teachers and tutors had built their self-belief and self-
confidence and increased their ability to apply for a job or further study

What Learners Valued Most from the Remote Delivery Experience

e Flexibility was appreciated especially with older learners whose time commitments may
be under pressure.

e The non-academic aspects of creating friendships and life experiences were missed by
many of the learners. Interactions with classmates in the online environment proved to
be challenging and how can staff help to enable this experience or encourage a
community for learners.

e Adult Educations provision was down in the last year but of those who did access
courses and who provided feedback — they indicated they did enjoy the online learning

experience.

e Learners asked, if it were possible have online classes when it rained.
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CDETB Educators Feedback

Ensuring staff have necessary skills and access to
devicesl/internet to deliver in an online space, of
staff surveyed:

CDETB
Educators 81% of respondents agreed or strongly agreed that they had access to the
8 1 0/ technology they needed to deliver their course remotely
O 19% disagreed they had access to devices, this was primarily where delivering
Had access to on specialist devices/technology and software.

technology they
needed to delive
v 79% of respondents agreed or strongly agreed that appropriate professional

learning and development opportunities were provided to support them with

1 9 % online delivery

Online classes were more appropriate to theory based subject areas rather
LACk of cavices than practical classes.

0 The majority of respondents reported that Professional
79 /O Learning and Development (PLD) undertaken this year had a
Agreed CPD positive and transformative impact on their teaching.

Opportunities
were provided

Key themes emerging included;
* Provided vital skills and tools needed to deliver courses remotely
* Provided opportunities to feel part of a team/meet colleagues from across the ETB
* Enhanced their teaching practice

Challenges for Educators

“It was a very difficult and stressful year. More expectations of teachers this
year, with more administration and longer hours working online”.

“It was a challenging time. We all had to adapt and learn and change -
learners, tutors and management. But we got there”.

“It was hard to move from a paper based system to an online system due to

Covid - however online assessment is the best way forward”
guotes from educators

Educators told us they missed the support and guidance that takes place in the
ordinary interactions with colleagues.
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Case Studies of Blended Learning from within CDETB

Finglas Training Centre — Revit Traineeship Course

Staff: Theresa Cheevers, Manager and Mark Shaw Coordinator
The design and preparation experience for the REVIT Traineeship

In early 2020 Finglas Training Centre (FTC), in response to the changing needs of
learners, applied through CDETB’s FET Application process to provide the REVIT
Traineeship through a blended mode of delivery. As a result of a successful application,
FTC began looking at the new course in REVIT as their first course to be designed and
delivered in a blended mode. The end goal was to have a course that was comparable to
any course delivered in the centre.

The COVID pandemic proved to add some additional challenges for FTC as all centre
classes were cancelled, so although not all classes were not intended to be delivered
remotely, as per the application, this required FTC to redesign all their course delivery to
work in an online environment. Theresa Cheevers (FTC manager) and Mark Shaw (REVIT
course coordinator) worked together to plan out the REVIT Traineeship Programme.

Along with the CDETB documents and guidance materials, Mark found that one of the
best documents that helped him to begin developing the programme was the FESS
Blended Learning Handbook 2020 which itemised clearly how to begin the process,
According to Mark — it filled in many of the blanks with guidance in a holistic step by
step approach to delivery.

FTC was required to complete the CDETB Phase 01 Centre GAP/Capacity Analysis and
Checklist, this was to be submitted to the FET Unit to complete the initial stage 01
compliance check of the CDETB Blended Learning Policy. The Phase 01 checklist confirms
the centres’ infrastructural capacity to support a blended course. This was already in
place in FTC - the generic elements such as; the virtual learning environment (VLE) the
mechanism to set up 365 email accounts for learners and to be able to work within the
Office 365 environment. The TEL/BL Team TORs document ensured there was technical
supports and personnel identified in the centre to support blended courses.

Theresa and Mark linked with Stephen Gallagher, CDETB TEL Coordinator, as there were
some concerns regarding access to specialist software and hardware for the learners as
this course was now required to be delivered in a remote online environment. Unlike
some other centres this class group were not going to be physically present in the centre
which gave the team some time to put a plan together in advance of its
commencement. It was necessary to determine a timeline for the course and at the
same time collaborate with the TEL/BL Team and expertise in the centre to support the
use of moodle etc. for the learners.

Technical requirements needed to be resolved in advance of commencing the course as
learners needed to be able to access the centres’ specialist software applications and
high specification computers for the duration of the course. This was achieved through
purchasing additional software which was sourced in collaboration with the TEL
coordinator. As aresult, the learners were able to login from their personal
laptops/computers and access the more powerful computers in the FTC and operate the


https://www.fess.ie/images/stories/Blended_Learning/BlendedLearningHandbook2020.pdf
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specialist software which allowed for learners to have access to these machines at all
times during their course.

Zoom was the communication tool used with learners, and the course began with
teaching everyone how to use Zoom and how to operate in this online environment. It
was essential to have everyone trained in this before starting any course content. The
planning of the course fed into the 2™ part of the BL approval — to complete the Phase
02 Course Gap/Capacity Analysis and Checklist, which is the course design and planning
document. This is an ongoing evolving document that contains the course design,
schedules, training needs, it is a growing piece that is constantly being updated and
reviewed every course cycle/annually. It is organic and changing in tandem with the
changing needs of the course and the climate it is being delivered within.

FTC used a visual infographic for the course roadmap/schedule for the learners by using
an interactive tool ie: “thinglink”; available to the learners visually in the REVIT moodle
course page. The learner’s schedule is colour coded and by scrolling over or clicking on
elements it alerts them as to what is happening on a weekly basis and explain any terms
with pop-up explanations. FTC created a virtual tour of the training centre using the
software “thinglink”, this was a collaborative piece worked on with colleagues across
FTC. This allowed the learners see inside the centre and identify areas within the centre.
It allowed them to virtually walk into and around the training centre. The hope was that
this would help prepare learners when they were eventually permitted to come into the
centre on the lifting of restrictions.

The Online Content needed to be very refined, compared to what might be acceptable
in a classroom situation. It was deemed important to have supportive information for
every piece being taught. Consideration of screen time and attention span was taken
into account. Creation of content is time consuming. Recycling and reimaging content
should be considered in the short term. Breaking up the content with short videos with
quizzes embedded in the programme is advisable. As indicated in the BL procedures -
the educator should have adequate time to prepare their course content and to plan the
course. Mark stressed how important and how much time is required to have good
online content. There is a requirement to plan and update content on a weekly basis
throughout the programme.

FTC purchased high quality video-based learning manual materials from Content
Architect. This content enables the learner to follow a series of videos to construct a
building. Mark points out that quality content is a necessary requirement for learners to
engage with the material. He advises to having a bank of resources that supports the
delivery particularly in an online environment.

What to blend and the % of blend:- Getting an understanding of what they could and
couldn’t do as part of the blended allowance. There were concerns whether delivering
remotely was considered blended or not. If the 33.3% could be more of a guideline
rather than a fixed quantity. It is confusing to know what the 33.3% of what is being
counted.

The construction knowledge module was identified as a module that would be suitable
to be delivered in a blended approach with learners engaging with the material
independently in self-directed learning. There was not in house expertise for the first
iteration of the course so, FTC decided to purchase the expertise for this module along
with its intellectual property and any developed materials. It was delivered remotely


https://www.thinglink.com/en-us/edu

100% (synchronously) and all sessions are recorded as part of the content created for
this module. The sessions are made available to the current learners and the plan is to
have this module delivered asynchronously in future courses iterations using this
content. It is important to FTC that they are sending out learners with the necessary
competencies and skills required for the industry standard.

Lessons learnt: To have knowledge of what blended learning is, ascertain if blended
learning suits the course and if so, begin planning. It would be helpful to have a roadmap
for people to implement, clear instructions of what they should be looking at and why; -
what to do and in what sequence e.g: read this, watch this, ABCD steps.

When developing course content, there is a need to have a detailed map of what is
going into the course content with guidance on where and who to ask for help. Look at
what is there already and possible adapt it.

Mark would advise to look at the ultimate goal, what you are hoping to achieve, see what it
should look like, and work back from there. Then look at each module and see what lends
itself to be blended, what elements do not. To start from the end and put a framework in
place from the perspective of creating a course that delivers and meets the needs of the
subject area and then see how it sits against the Quality Assurance Guidelines and the
Blended Learning Policy.

Marino College — Beauty Therapy Course

Staff: Sharron Carr

The international Blended4Vet project began in Marino College of Further Education in 2018, led by
staff member Liz Hogan. The CDETB Blended Learning policy was developed as part of this project
and learnings from the project and experience of the staff of Marino College have informed the
development of Blended Learning in the organisation.

Sharron Carr took over from Liz in 2019. Sharron came with a lot of technical/digital skills and
knowledge in using the VLE platform Moodle and had experience of delivering blended courses. She
also attended NUIG Technology and Blended Learning course to add to her understanding and this
provided help in development/design considerations of the pedagogy for a blended course. Sharon
would agree with the sentiment that every course should look at the different types of learners and
what delivery approach would best suit that type of learner. Every course should ask “Why” are you
blending a particularly course and identify the benefits to the learners in providing that the course in
a blended mode.

In designing her blended course Sharron identified what modules were suitable for blended delivery
taking into consideration her understanding of when a learner may needs face to face delivery
during the course. She was very aware of when they would require support e.g: when working on
documents — it is acknowledge learners want the educator in the room with them.

Sharon looked at the synchronous and asynchronous learning — what parts can they do in their own
time and what times during the week that they could do their blended learning pieces.

“Is the timetable going to allow the learner to engage with the course
in a flexible way”.
Sharron’s asynchronous learning was flexible to allow the learners to engage in the blended

elements independently in their own time and this was supported with remote/online synchronous
support classes to engage the learners who may need support or encouragement.


http://blend4vet.eu/

Completing the CDETB Phase 01 Centre Capacity checklist and Phase 02 Course Capacity checklists,
although time consuming was beneficial. The team were able to determine that all TEL supports and
structural supports where in place in the centre. A range of staff from the college contributed to the
process, identifying how they felt the course should be structured along with management input to
consider the timetable and scheduling implications. Looking at CDETB and Marino College policies
and updating them to reflect the inclusion of blended learning is an important aspect of the process,
these documents should be a true reflection of the learning modes within the organisation/college.

Sharon believes an induction programme is really important to explain what is expected from the
learners. To take the time to show them how to login to the VLEs, moodle, TEAMS and use the tools
and give time to practice so they are equipped to engage with the course. Letting the learner know
that they have technical support available to them should they have any issues is very important.

Semesterising modules allows for feedback from the learner course evaluations, and this informs
how that cohort of learners are finding the course at a given point in the year. Evaluations are a
good source to inform the next semesters delivery of the course, to have an idea of how the group is
finding the delivery approach e.g. business students prefer to get on with the project quickly, where
beauty students like to discuss the subject more before commencing the work. Small modifications
to the delivery can be very beneficial to the learner.

There should be clarity for learners when marking their course choice, to be sure that learners know
what they are signing up-to when taking a place on a blended course. It is important to highlight to
potential learners when marketing/advertising a course that it is to be delivered through a blended
mode. For instance, learners on a blended learning programme will need access to a laptop, internet
and they will be required to engage in the independent self-directed elements of the course in their
own time. It is important that the tutor is more flexible with their time to enable learners to contact
them when or if they are having difficulties accessing quizzes or materials in moodle or other
platforms, for example. Workshops would be beneficial to help staff understand the difference
between the recent online remote delivery and blended delivery mode, through which learners work
at their own pace.

It is important that managers need to understand the processes of blended learning and the time
requirement, as the there is a need to break down the time for delivery due to screen fatigue.
Creating content and structure requires a time commitment to develop materials and update the
materials on an annual basis. There is a lot of content available online but it does take time to find
good content.

External Research

Research was untaken by H2 Learning on behalf of CDETB to review the existing guidelines and
supports that CDETB are currently providing to their centres. The report’s findings and
recommendations will help the BLWG develop the current suite of supports in light of the changing
landscape of blended learning.

H2 learning are experts in the area of Blended Learning and are best placed to provide an objective
viewpoint with in light of the changing understanding of blended taking place since CDETBs BL policy
was written. [Link to H2 Learning Report]

Summary of H2 Learnings Recommendations


https://teams.microsoft.com/l/file/0F14AF3C-EF48-4338-B461-AAAE3EB12964?tenantId=21e59550-f664-424e-9d88-c5d48edaaa23&fileType=docx&objectUrl=https%3A%2F%2Fcdetb.sharepoint.com%2Fsites%2FBlendedLearningWorkingGroupCDETB%2FShared%20Documents%2FGeneral%2FReport%20on%20Blended%20Learning%20in%20CDETB_Version%205_160821.docx&baseUrl=https%3A%2F%2Fcdetb.sharepoint.com%2Fsites%2FBlendedLearningWorkingGroupCDETB&serviceName=teams&threadId=19:pL6JaedE9mQAa_w7c6sUWrQj1zoOenim_BIJbebS48U1@thread.tacv2&groupId=bde79dd4-7a8e-4514-b4c9-8c977ac3db07

1. Produce a clarified definition of what programme changes would necessitate re-validation
IE: Low, Medium or High/Strong Blend (see image 1 below — outlining what this might
suggest) (a info-graphic may support this)

2. Outline possible rationales that might be proposed for re-validation of a course (samples or
a info-graphic may support this)

3. Revise Gap Analysis Checklist ie: Phase 01 and Phase 02 templates.

4. Establish a working group of in-house instructional design expertise to revise Educator Guide
that clearly distinguishes general BL guidance and guidance for programme seeking re-
validation approval to move to BL mode of delivery.

5. Examine with centres whether instructional design expertise is needed — should instructional
designers be appointed? Should there be training in instructional design sought?

6. Future proof the QA and documents to enable centres to use blended approaches as part of
their normal F2F delivery and prepare for the future — look for ways of QA that clearly
identify and is specific of what is meant by a blended course that requires approval by the
organization and when it needs to be sought.

7. Upskill a small cohort of staff — so they can support their colleagues engage in learning
design.

8. Consistency in technologies and software should be part of the learning design process and
not solely as an IT consideration. The rationale for using specialized software tools should be
decided during the learning design phase along with staff training and ongoing support.

9. CDETB should provide a holistic set of supports to their staff and learners in relation to
quality BL accredited programmes. (see image 2 below)

Emerging Themes

Moving to an online environment has presented
many solutions to deliver teaching, but it has also
indicated that too many tools and applications can
create more barriers for staff and learners to
access the “Actual Learning”.

It is important to simplify the approach to an attainable skill base to build a strong course delivery
and reduce confusion. The need for strong collaboration between the course team in designing a
blended delivery that is consistent and balanced across the course. Directing staff to link with the
relevant CDETB supports and services - to enable access to materials and sharing of content where
appropriate. Creating a flow for smooth delivery for all involved - balancing the Face-2-Face with the
Blended elements for a positive experience. Themes include:

* Develop a definition of what Blended Learning is for CDETB.
Confusion over the exact meaning of the term sometimes leads to unhelpful discussions.
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Currently CDETB policy suggests that up-to 33.3%/1/3 of course activities are online, this
suggests the point a course needs to apply for a change of mode. This is confusing as many
F2F courses have online activities and this needs clarification.

Clarity of what Blended Learning is for CDETB and what it is not, and a set of principles,

o Have a clear distinction between Emergency Remote Delivery (ERD) and a Blended
Learning (BL).

o Thereis confusion regarding what is Blended Learning and what is currently in place
is ie: Emergency Remote Delivery (temporary modification permission by QQl —
where the delivery is more or less direct with the learner group with no change in
the approach or timetable.

Technical upskilling for staff who may not have the technical skills to navigate the online
platforms.

Time allocation — appropriate schedules to enable course preparation for BL courses, along
with having technical equipment in place for staff and learners. Time allocations for course
teams to design/construct a blended course design and content creation.

A Blended Learning Learner Induction Pack - available across the CDETB.
A staff and learner skills audit would need to be considered.

TEL Roles in centres; —expectations of TEL supports and resources available to support the
delivery of blended courses.

Consistency of platforms for staff and learners —consistency needed where there are too
many tools or applications to learn for staff and learners.

The TEL Coordinator Role — needs in a blended environment as the number of courses
increase.

A Technological Wheel of supported platforms and applications/tools, used in CDETB - that
are supported by licences or professional development.

A series of short animated videos for managers, educators and learners - providing direction
to the guidance materials and supports/expertise available to centres.

Conclusion

Consideration should be given in advance to determine whether a blended delivery is a suitable
delivery mode for the learners. Would the learners be better served by a face to face deliver mode
or would they benefit from a blended mode. Areas to consider: - the learner, technology and
curriculum should be given priority when evaluating a course for blended. This should be done prior
to any change to the delivery of a course. Collaboration across a course team should be in place to
ensure there is a balanced and appropriate delivery for the subject area of the course and the
appropriate tools are used to enable the learner to demonstrate their ability to meet the course
requirements successfully.



Learners should be clear of the expectations of the course they are applying for and fully aware of
the self-directed and independent engagement required of them to meet all elements of the course
learning outcomes.

From the learner feedback, the success of a course depended upon what devices were provided by
the centre and what was available in the home environment, influenced the success or not of
remote online delivery. It would be short sighted not to build upon the recent learning of staff and
learners experience of online deliver, to enhance and improve the approach and delivery of blended
programmes in the future.



Appendices

Glossary of Terms
CDETB - City of Dublin Education and Training Board

Qal - QQl (Quality and Qualifications Ireland) is an independent State agency responsible
for promoting quality and accountability in education and training services in Ireland. It was
established in 2012 by the Qualifications and Quality Assurance (Education and Training) Act 2012.

BL - Blended Learning
BLWG - Blended Learning Working Group
Blend4Vet International project — Blend4VET
CAS - Common Award System (CAS) QQl Award system
FET Unit CDETB Further Education and Training Development Unit
—tasked with supporting centres with quality assurance requirements for CDETB
IRSG - Inaugural Review Steering Group
TEL - Technology Enhanced Learning
VLE - Virtual Learning Environment e.g: Moodle, MS TEAMS
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Introduction to the Blended Learning documents and processes
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Blended Learning quality assurance guidance document. The document houses the BL policy, the
phase 01 centre capacity checklist and Terms of Reference (TORs) for Quality Team/TEL Team and
the Phase 01 course checklist and design checklist. Guidance to BL procedures follow these pages.

|--—-.---

CDETB

BLENDED LEARNING
QUALITY ASSURANCE

Gulde to the
Blended Learning Policy,
Kay Features

and Application Process

A?r:::::‘:" QU'CK : Two Application FET FORM
REFERENCE : Cycles: Auumn&Spring 14 Change a Course Title

. FET Director will Inform .
—— GUIDE : the application window : Or New Course Delivery/Mode

Mewwo is issued to all
cerdres of decisions

APPEAL
st |Of - o ....... 3-->0 00
g : VY
Complete FET FORM Recomavendations
Application onling go to the QASPC
CDETB

Link to CDETB Programme Planning — New Course Approval for Delivery

Link to Centre Level Quality Assurance Procedures for the FET Application Process details
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The Educator and Learner Guides

These guides can be accessed from the CDU Moodle site along with the supportive videos/templates

and supportive materials.
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Blended Learning

Educator Guide

Best Practice Oubdelnes for Cosre
Ot A Imghemeratione

i =—CDETB

Educator Guide and Learner Guide

The Learner Guidance document

QQl Blended Learning Guidelines

Blended Learning Programmes Statutory Quality Assurance Guidelines for Providers of Blended

Learning Programmes Link to document.

e
I

Topic
Specific

Elended Laurning Progummes

Statutory Quality Assurance Guidelines

for Pravidurs of Blunded Luaening Programmus
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Blended Learning Collaboration Padlet

Blended Learning review Padlet suggestions and recommendations

Policy QA: Feedback on
wxisting policy
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Padlet - Blended Learning Working Group CDETB 2021
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August Meeting Session Plan and Breakout Room Questions

Experiential aim:
e create a sense of ownership for Blended among group members
e create an expectation that the working group members will be contributing in a meaningful

way to the development/review of blended learning in CDETB

Objective aim
e integrate new members into the group (see experiential aim)
e to apply the learning /feedback from stakeholders as part of the annual and inaugural
review to blended learning in CDETB

e to begin to clarify definition of blended learning

Session outline
+ Welcome and purpose of the session — Barbara (5 mins)
o welcome new members/ give apologies — if anyone new there ask everyone to
give a quick introduction of themselves
+ presentation on feedback about remote delivery (teaching, learning and assessment) from
staff and learner questionnaires and events Louise (5 mins) - If Louise is not back break
into 2 groups
o group 1 pick out lessons from level 5 learner feedback pg 3-4
o group 2 pick out lessons from educator feedback pg 2 -5 - starting at responding to
staff insights
#+  Breakout rooms (15 minutes) — if more than 8 people present
e Each member introduces themselves,
e Based on what you heard from stakeholders what are the key lessons for CDETBs

blended policy and practice?

(Come back together and share findings in big group) — 5 mins

+ Barbara to present sample definition of blended learning
Blended learning: Where technology is fused with the traditional form of face-to-face
learning to enhance or complement the learning experience. This fusion can take place in
the classroom setting or can combine face-to-face teaching with remote or online

teaching/resources to deliver the curriculum.

+ At what stage does a course need to apply for a change of mode delivery?

Break into same 2 groups (15 minutes)



Review the definition and discuss the question. Each group feedback to main group — seek
similarities /key areas to be included.

+ next steps

Close — Barbara to thank everyone for attending and tell them what happens next

Breakout Room Questions - slides

K 1 m 1

Lessons from Stakeholders

lueston What are the key issues for
CDETB blended learning?

Definition of Blended and rationale
for applying for a change of mode

Where technology is fused with the
traditional form of face-to-face leaming to
enhance or complement the learning
experience. This fusion can take place in the
classroom setting or can combine face-to-
face teaching with remote or anline
teaching/rescurces to deliver the curriculum

At what stage does a
course need to apply for a change of
mode delivery, what should
determine the change of delivery
mode?

Questions for Breakout rooms to give feedback
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What we learned from the feedback for blended - slides

What we learnt
Lessons emerging from emargecty emote
teaching, learning and assessment for:

BLENDED LEARNING
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When does a CDETB course need to apply for
change of mode of delivery?
= When there is an change in the amount of self directed
Tearning tima and face 1o F300 M. = e v trm e wim vowm nros

* When 3 course wants to move to remote delivery. — s pmesie «

wittn UL ces ey D vt T4 5w e . e T




Inaugural Review
of COCTITS Quaiity Sysbeersy

13 Moy ol S J0IE Inarvery acc Y iz M a0 e
(CDOTE FET conbown and s st Mectos mes bl
e ek o) Bew oxormt of wwhng el ey
o el $0r 1 et WP eom e Liwesy
aredbad i CLETE MIQ vt § ¢ 6 co v Pon ket
G e e DTN, & e vale W
eney o 4 spenokd Releiter Sggrer ! ored

TEW e ST WAL Ty 1AM e, ) e

atta

reatend

COETY wiek P v vy Wet and gt PET
OV 44 T Sk, M e MMy RN
A, Thms sptans aos Seng reviesnd a pat of §
WEVED Y COgen iOnl nice Caaiy IreeTververt
rocess wih QO DMt Bt v & Sl i iaion peocess
A N 0 TR e R G Ve
Jweay 203

The U cyecive wwm Ar D8 LLgi L roee BE
L PoRCTRINCE S ranagmree o 3l

2 Ihach oy v N doetevet

¥ R OGN MR8 R 00 (e

ey o e

ok shen 0 OO020LY the svw et of B engageraet
# (onid W s B s A0 T rerRe v
¥ myengtees CLETRY wosstwd ng of D4 s puruy
TG O mpwn of the Barses. I ovder O b bl &=
oo wht we o 4 hon e do &

10 M Actmeve Pt CIETS s 01 howed 5 5 6 wrt.

vk o

)

HIQ Leved 5 5.6

MR ey o the e erent st ud e
Eurseps res et femgh COETE counes e yewr
Tome learvary W corme wreighe e Lawvieg Cert et
B gl il e Ly e el o e ¢
woachor Cobes, Mew s, we OV RNRg A
HOOENg T oA 1 I iaad Wd Fedng hec Julifcacon:
4 opermms 3¢ not wawie 103w ek ranae
Sore krvery were ® prsfenmes whars e Sectokogy
i e gented cunmethy So sther (bt dowg 0 bne
T AR K T BT G s A e
o yoars 20 b B Al v, e i) Dtew
Marant Ahe oo s N w ey M
DRI sooet Wt v b S thence % dewwion,
3 rew whxe Do The e dloscy sl et
okt for sadeng wern o) dhvirse 42 o ey
Trarnmtae

Py N T e T B oS Ty
Ty S e soarees wers debvwnd sed the
corwvkrment of 0 by wa¥ had S v

g or o b o At ek

Ty ko fune Saon Courms 3 St DLl thaw -
Dbt g et confen e Canats 1he (taber pa pows

o 1y v D

Learner Feedback Level 5&6 CFE Newsletter

Gty of Dublin Bducation smd
Trainleg Board
CFE & appr

feeitocs or her oo of boog ¢ e Wi
COETH ¥ e

LOLI NPQ LS B 6 boaerews. o 0ret il Gt it b
030 of thome s i Coin o Fusher Shanekn L)
A s Tsenng Cocdos 1710 and 51 v 20 CDETR
oSl Wil L uaty pEeEr (U219 puganee -
LCH Teang | atve ant Sonciinl Towing Piovelens.

S Sterer, Turw ) GOPEcm YOT e A3L
Sdvtaon Coton, 14 Sifent Cofape of Furden
Srvanin sl ows Teawary Cotdos o 190 Sy of Dulde
WO I AN B GAONTAET PRl 18 VS thar
Pt res vt 2engh Dy of Guble Fawtatan wd
Tramesg Scwefs (COETIN ) st Btaston sed Towweg
R owses,

On the B of Secmerter X021 P report o that cvent

et B M n A Ll seswred s, e
e f v macckior Sverd e I ey sroeers of
6 Nl wl B Sighived i Oirlts b8 0l

Newsletter Learner Feedback L5&6 Page 01

Feertaook, WO PO, aUETRUes o Dadees
Thoos Srdoge ware et i T OFF amer oo

o Thr umrsen ookt e maei 0 e and get on b
® FEToopatawtes evd cotwmn dued be dotty
et by COSTH

.
0l e atarieg of recuriae and 53 S
ol the ITT cpoertantan sveiniie

ond St roorum thoukd St e % CRIF 20 e Saraty

W nmnes, beond on her seeh end oo

Tovempnd b o0 dhvmre et of bea s, Sdatry,
Ity o evghurers CEETR prvsben ok s o
Bt 0 e T b 2000 BR8N beaesan
sttenchad coarmes b COETR $a » doww) o 53,804
10 2089 with rcet of $he Sewce 2 = OONID 1B
refreitmt Draody I sesdsc g b 308 COETH
el LE5Z QUI averndied sssnes, 290 Goees
BLTRSER by B A Lokl B0t WD Locertited
ERau. O Lot CON TS e oty W AL
Elaatie 1800 o0d Laduns Lo M L17) orovisce.

Crfugen of Puthar Sducaton (] pemmty wark o o
SUBMnwn sl iy primdie) ML Gt o) o
W et s o el SAA - There avire AA27
A g o ot B 6 PUE comnans 20 104
ON POO-CTIf appemTticeshipe & My 000 At e
vy st aed, 908 arven weparcied 3veg 4
rensorse ttn of 3% of cegateret MC fren orey
Arewiur bavers

Tha poammis CF vt & Mt s i Py LS i 34
phan o an, T chinct pent 20 pues o 308 WU
Teagorty of the e 13 O oroweern aged ander 34
pen of 300 T age 1pread & mfacted I the marsen
e vmpoaded t f mrwy

"
all

-

i " wnyan

' Hwmmm -

T T2 AN N8 ST (VT AT sl Wy St PEC. WA et i 18 oty Avisind m) s
| Dl i

Learner Spread Page 2-3

Page | 27

COVIS I8 pable baak waten b 11 Dunis oy
B w1 Be e mooe eeingent than
axpechod ity vty e rEred e rie g
sovre bory wr et of mow. Srer Seerrioe e

11 Jwmanry T8 e Secarw gyen raove metraied with
dovies opessing ful mewied e Sy b lbo
Mawch 2221 aed only star g b 20 dagumily sl
Blatey Thore road Boms opaiad o T Admaret
BT W SR METEOE Tl s 0 e
e Wt g

I8 e Moy T00 review of thw et of CONID 2o
et we T owl vt (P almnog Sx
DA o] LDRTE Ba¥ atd instres Wt find

e b e aabogy Sar st and lnairmen’, 1T

) o
Temsstely Jpudagngy’ e ey arian 3 be sdd e
Bl the ety Ivmeght shost ¥y CONID 19
COE™ ot pows 1 plew el ared ool e mdeveny
Wk o U s, B sy o i I aesese.
1 Sechendegy”’ <08 T wiand T SRS e Giwae
e 1,205 haplagalaptape sed Songivs fen
mrmem, sooguels boost dongns of Mstnon Wt ety
Premm e desom b ke br lemeers sces e
ST %o araate dn Py ey . e i
TS AN B N e ghete e Couee
et

T bt ey bl 8 ratio of et
ah Te WTaTremes of e b lmpiawy wly
1 T STt aad Mehaahagy weated bk f6
Tk e ok

Cocwyy s et eSemy
S0 of CTE ctudunts sgrend or strengly agreed 0w

Swy e Sy rended © 39

W cowrws ik TV of witvely Seareery weh e

PO S aend e atiengly Mreed DAt Twy W
e Lo U wra eed BTy i S S0 e
O i L% of e ey SASORENG S D

St duns cn Corae Shat et 1 4
20 b2 s it e b o
etaprert wee e el By 1
el st b e
Samtocs

Mgt the COVID 19 wergarcy CORTR and by ot
S Py rveatad Sree s e b0 Cnoroes nd
Sondcs fw i o TERterTiE wmerag b2 taarh,
Wets ot amovan rerotely. T echacded [T ik et
e ey (ki Pt CIRTH a0t ¢
OVt ey Sty e

2 el el S devenprmat of Moodke phefoeme
Fromsnndt 83 Davmioprment (#40)

g Ly vebatn g the e of Sadenday b d et
ARG Mar b Spmarts CTRUMAS decd lamms Saaad
conmmevoms of prataoe (O

CTctd et patecadiPhs O O i WA, <PE S Satmure et B UMD prt (0T A Sht |
AT = S p—'




o

Learner
feedback on

remote

learming
Whrs et rims e shat 1 ihany G o VpraTI e
0 Pt bk s Savwe hoactng S Dear e e
The rewcceses Mere Srabeineg ceriveg Wik ey
o e e et
ooy (o8, o muimasing Gaueey B v e Sy
TORE Adve ey MG By

e e e St (5 Hee van e
rTrerent et bacwne U feachers vre pood
e e e )
Tt oy OV Wi sl wih Swvw Dhistu g et
ndalie decheckiGy WY eaare tel T CoAS g Ty
Saieer thatr ct ovine  ESC Ame W 9t Hhey il
W donm to Face vhemmrery

Whes & came %0 OmTrsbe br mebive chasass Wernery
T 3k WA By S N o corme
W e et g wd ey 0% of lewssers
wresing ar sivaegly sgresing Mt ihey ek sore
e g Yeirrmg buen (v shadd e bt -

———
pey

o
"t A et 0L i Vs ek i Bl Ny A it o LD NTANE 2 D Wt

Learner Feedback page 4-5

Learner
foodback on
communication
and volce

ey o W I Oobet mw
e o v ML Sepmey 0d s o 0 NT

B0 05 aabem S aoaous JUL_ 383

O CORTE St
"

SOTMRICNON POoemees wdb ST, e au
e A

Thon S0h 0 A5N for' Seanrmrs s st M ywaurs of
e At 32 nctively dRagraaing ) e daterent
This resprrme metzd oe ade e T of B Eadctrkoe

oot ad. D0 bew ey o arvers nRd e

rlan b g o o B s vahand Ramey
a5 it el
e
retxrioh aher e

Lore of 2w puage mavecs Sdhe of s wenrg
Ty b Sebad 13 pcume B carpen e and the sociyl
FAwertorn AAS s e v inertey

CLETE L wwrw verw corenmne of the wewd b iwweses b
A e B Gy (e WO 3 saiety
wacal

o

h e e g Te yaar. Dt deate the
Great et that wan put I o e g L orine
eYn B rCOURg %) T rtescten B e wrire
wremmrnent oy S35 of lnarrmes sgrewl o stoeegly
S Tt Tay A a0 appertiadiies e bdaraet
‘M‘—-—m B e e Bl

-@-

R §
e e L T
AT o i £ atiesly EAg IR NG Wb (ha Lteener

fe
L.—

WY s f Py meers comatiod MOGut B CMgis o
TOr DM (FTATASI A Aesn (A TWNG of CFR
WO mgeead o strongly AQreed T ey ane

Pihar 1 Profiie of thet vawoegy and Aemenoy ser
erOITy the roce of keaTers 0 S XORIDC dractor
N OF COETIN vt b MR 2 Pudpbe.

AR OF Mg T DOKR W SN Decane oF
COND 33 T pomi Pow WINTan B Comuvasication
POCRene whh RaSL AWD S g e e
ety b wwl of colsbuorston avd hersmery
the vrce of lesemers fut bk seoe 3 ke of
ot wot schdel » B e arey ath S
Nlomi) arvep ik«

GONID 19w 7% of
Wk ey Wb (e Sadewird

&= HE

TAN of OV wroars ag1eed or steangly agenad (it thee

FH o CFE M rens sgrind o straegly e
1y Mt e Ehe spesan watted 3c v e
Batmend Lo By thels inachens wid 10 sty

Beagmeng Wi fe i The somal B X%
B owrars v 0 peun of 300 and DI S e
v 25 yeary oF sgn. Onty 6%, of hawrnery sver 25 pumry
« a5e wtvely fnempead i P sicre

B o U8 mrren syrend o slraegly sprved Ut
Bty vt hept ieferrnod Mt (M tges [hat wove
BAOPIIng LN Tha coumee Bacaues of COVIE 19,

Wiy T O ey SGgreng w T T et dteent

e

whan g
s ety )N'w”‘lﬂ-ﬂuw

W X AN ST St BN A Sl w8 i KSR G g TR et St Fmes et T ey
rtrtme s #eiY canpomie

Leaner Spread page 6-7

Page | 28

e £ O g T sepperts ey mewt relienl
T ey arunatod S avoiion wih CORTE e®

ALY DARTRPPL

- - o Totnd by e cxaponty of lemves. The (scaded rermeg sokes
u " .5 o e R harn, T ers, setget beashees, cestne
" ? . il aa
it -

Challenges and Supports —— e .
Whar) st APt They Powsss st sbed nat by 0 e - ‘.“.'”
IR R e e e S Inberactiens WY u-: d-.mm
w4 e colege % et . s DO
ot i 13 B [y kil s et g g W o s
~ Lowrwn w en sl

L e e L PR
A L b ] b o
e 300 ORI NN R MpOOe

£

e

o

*

--: *  wpecic snpports hona cile aed e
tanchers, sasocre bexew wpooe, coummeiing
ond geere. stwsarn g of

Y & ////

I
7

W Pay
m“m«u—hmam
Lk of TT Wi JOM 4ol mednns e taamabegy 17%
W Berdhad M D e SR MBMT of e wady
for rmpordents, Wt are e B3CHng thet they furd
sorveiting wof hetet sl

-~ - Tha keckeown ¥ reeresons she e

- a whimy o ron e wed o o gecerarts 400

o Inras gt et By wiead Hve sk

— sapmtienim e s dadasind B e s

—ed W Wy s e g SR S o
ORe, SEpec Uiy FiCem Ty Poen schod o kokieg
B i of ek o petiouber wee, w b of e
Y Sappy W W heve eeh crpLAery Speeee the
po Ty B € TN [ MM Bee Pt OF (monon ol
23 vt Gevhigwd L0500 en Yere wtae fo
Brn T i POy Wae OF e 0N FROSY RarmeE
Wl S VIUGW IR WSO WA LG S COUn
e & Fod bowel kg plece

"I TR W A ol Nyt 8 M S | I T AL ) e

Experience of studying this year
Foodack Prum the lewd SAG larmes svent
WO 1 e W0 1D 9= 2 e Bwivyp CONID 19

Linrg BOU Madiet ot bl roep OULSBONE, e teirs of ihe surd ired ey pentree of
MEYIG Trn e Bciaby On what sent v, etet S0Y and whee o CDETT ey froe that
o0l

They B CRaCei) what D betnste of COMD 19 $housd D best ader e
arergeecy ghaws 3 COVTD LG pegwes.
AT WENT Vel WHAT DIDNT VAT COVID 19 ONCES
o M wachon and o reeast xeecion (e SHOULD WEnESS
IR e ey e o ) . wmm:-mm
s -l s 9y s oy e
o Towsy iew 5 ve
-v:n:unm - ot ]
» AT 0 ratem et +  Poccodieg Cum b b
: oy he +  Speming live wit clenewer P ———y
S0 e BT D oo e
13 Grve (hants
s e axet o (et prRgaTents - . """df"“”'n.
o A g 0 e o conflaiog fac ey -‘.'“' L
v PG e recrowd + Tomad dsbywitan b Sareawnaes - (e
it s s IS e p— ® mmmnz‘
[ p—— o Dwery of [T il 2w e
wwnstents a0 I, www SV et varass o Deaded peggmwam b
w13 33 v Zoom thae o Dvewiy of wbity appropasin soews -5 axt
- - ey Macry Todule wogetad |
o TORChe Iy it pach  MaTeM CeceTed et e ¢ UDL wuedah
VMY JORK T - Tctig Lot ew asporae + Tectssiogeh ey
O o L Of ke Wiy
. INGg Cue serkiee
00 COVE> +  Sorw wal preond . WeE O M ey
b » ONEDe ITRAE D DO S Darve pesieyvad 30 80 & work
*  Wok mresces o ey It sore only e M Ty
el v 1 P e s thaghn
o VAT D e e artae roory Frafanned. 3
otes i
achosapud . <y by (VI m::am_r--
» ety peopte frovy """"::I
e M
Vet rores >
TR L O STk WOApTeeTE 10T A s s g
Wi I St nd o P 2T EOm et et o6 e ¥ of Septerrde 20

Lo TTUTIE e M O i it & s B

<




Learner Feedback L5-6

e

Inaugural Review

of COETH's Quality Systare

3 Mg v Jorw 2021 et and sl b o8 ierom (e
COETR FIT ctrme vt 50000 Morces s nwiint &
Ve fenddack o1 thes evperienie of morky) and ksymig
e yew. Por the Flakins, apeavies & Fevees
ervolieg In COCTE MG lewed 5 4 6 cownes v innclhvee
CNEIS B SALASON PITCM, § ETETE s e
SV 00 3 OO Skt RN el
Thes ovsbette surnrres whet Urey Sobd us, wiy we
avkad and wiust we latand 3 do with Insights me
receed.

COETD aans £ namwr carnery mic ang (hmegt FET
DrOwson 34 e (w4 S (AaKy Masance
e, Theve wyeens are barg sevewved ds et of &
R Ve CIpEIMSl W (UMY STOECveTRert
Orodess wih QU8 TN g i 3 e el o process
00 W howet I et etmmatiirel e review e
Aervary 2022

Thee Tt oot areds K T Ehdand (oo de s
L Foveenarca snd marugerent of Guaty

2 et o; TG BVI BumnTert

| S EALOR, Fratng 0 seviee

W vl of E2arge 0

100k pROE 8 LTI the Cove Bxius of s ongagerent
@ coemAaby procs with laarrens Sx B0 wvew wen
o stwrgthen COUTRYS unceestarsing of Bhe bainer posmey
etegh (e epes of the wamers. [n paier 10 he pbie 15
rpreve whit e 20 4n€ how we co 1L

To te0 soveve hat COETE smand o ievel 5 6 6 lepnrs
A W ATve Wil e Sren CLRMDONRERE dnd Ervied
five fmarmary from every oentas Drowidog coues at vl §
O § 10 Come 50 3 iancke NRgeTet W (o

=
o=
002 mer

-

CDETB

City of Dublin Education and
Training Soard

CFE student & apprentice feedback

fondnach o Uwir expursr o of Dorg 4 Mavwr Wiy
CORTR e oo

LOLS PG LS & 8 bearmers, vt S ool iottens
Colages of Futtey Béuseon 10017
W L1090 31 were on CONTW
Courien Wit ool Srn0e [OF) on prograreves v
Local Trarng dead vee orc Sooced Trarseg Prosdens.

M8 Sutms, Farses o) oo tos s sw 0K
Ecucaon Cevre, 14 défovere Colegen of Purther
Kaucmon i (s Trakewg Cesyes in P oty of Ol
Ao e 3 i

umeyy rls eng Svoegt Cly ¥ Dutdn Eoutaton et
Trawdyg foand's (CDETHs Furtver Fecaion and Trankg
OFET) counses.

O the B of Septersier 2121 the reort o1 the event
) e o raugurd axd sl revvew Coreubaten
PO W e Werched o 3 FET ST engagereet
SVeT. AWDER Pt A S Sevearesd whit the
fewrrers #t e stakchoier ovare tad ks wy, postecs of

s fendback: wil be thglayad 0 contree this yea

vy

Page 1

NIQ Lewed S8 8

48 X5 warwers of 1he svgapmrerd cved shi ] Pee
Frnp i o g CIN 7B o B i
Loma wavwers fad come iwght Fom Laevng Cart win
v phan el She Sy A e 12 e o
ot Olvet, e Lisass. we ey fhe
g 1 Wk o) e s Wiy Thes (ualficutons
W o G W8 REaim 1 19 WY T,
Sove arwrs wers 0 profascrs wwm the techrelogy
wvd b cpdeted coutanthe o raftwr il dovg @ A
wver contve o the el s etmere AR mvey
Fone s 55 g T S0 . b . D
T R OGN S ) e TR Py B
Cunibrms abot bt revw S (e charcs to Seaky.
Mx e eies (s The v wories ond e
AV o sty e Femne by U v
o s

P T o T v S T Caanien Ty Sae
00 The ey Bt thame coures wer deveme, awd S
ot of U fench iy et it built aed

nite

TN 4P 5 b or fatter oy

¥ eu ks %
6,%80:0

Thay st forsd these cnnes br have bt ey et

Fevrtsmn from snciar, spprantony 5t Senoes

Thase Bciege vers confrraet 1 S OFY merser srver
why 7% of lnarenrs agvend o sewagly spreed

e S cwmten proquied Praem wn b (o lwe e e
epe e Ui catent o edacation.

Whar s mmpts aws seed wit Shaudd be
sumcaburod by COLER whar wovmen) oo pawey
smrien Py Toapt e
© Tha onermes ol e anim 10 Mol dnd got v 0
o ST appartantios sed cooems et be et
prorsches by CIETE
& Comectors bebwoer e thoukd by prvwoesd
1 bot the shary of resmrien avd e Sl
o i FET opparta s wa ok
e I oL AT Lt 20 Coti e Bty
o arrery, besed n e veeds 9 poss

To tepor® tn I5¢ Svwm rwoth of T wdhatry,
sty ol armhiyes COETE ponils sliemnnd
R ke ek [0 2000 30008 anes
Amendad canrees ln COETR. 1 & dons v 2004
0 2009 wth recat of e fosee dus o OO0 1S
AeRRen. Ciple e el ickirs o LIS CIETR
T 1200 GOI sl Bad snarnan, 00 e
radted by T wewiing tacwes w2 S0 wecantied
CoURRA them LnORTd Joorwen wew Tty v gl
Imwamn N et L2 et s Do ALY prevems

Tty of Pusthae Sduuntor; EFE] privardy wwk o8
O i b praadeg AL Courue 362w
nl appaerncoatigs 3 beel BRE Thare awe 427
sostents regotent on beved S8 § PLC coseses and L4
a0 fe vt spprevticeships = My T W 1
Pty A aand, UL Ravetyh sespenind ghng ¢
reagores (mn of 145% of regumernd MC (van sty
pretrce warwn

The youngest P2 fovel 5 s v Moy 2007 o 13
yoers of ege, the citet peer X0 vewrs of g Wit
gty of the Seeencts 1 TIE e aged vl M
Wi of aga Thi age pmad & wfatad v the mares
whs repoeded t3 B wave

» )
.”
1=

Ao b Noined wa o Rarteey an.wtu

SN N Savgaar

b <

Learner
feedback on

remote

learming
W mwrrars ware amvad 1 Py wew a1 rooeemee
Bt ethee arirm thatbing dels cew e e
Thae gt woars vl whal ) matins, Wi\ Ve
of D Maven OEGWRrSag Te laachen or the sod
ey Gt 0, OoF sareaiing CoRowT) R Bom e changes
sl fave baer afectng

Hmverw sve wnew g itgted St . -
s owred wTw baaete Fre aTun e gl
B B Mg eng & Saciuse wow o tres of en
tanten 4Tt exgaye vl Att colos tan g we
ovw lebs tas ooy for Evemele Seacen cortivarg e
Aehver Beew G onbien o1 150 e wry 46 ey N »
e fove tn St chamnimers

e ¢ corwe T evrnerie e i (e Ty
e rna abet whatber ey would e S ot
W B et e i aely SON of

Thas Wl 20 A5M for emrvmrs sgeat sndnr 24 yuars of
B0~ 12% setively Shhagrocteg Att e deteeent
Thes rmarven wniihms ohel e o] B s b

et 1A DM MaTerE o WAV W (eed
e Wl
‘salee lmarwing reont of the i s ! having

dawes oa wewe af the
wet sald dups of winter,

Towe of o sargur weurs Suhe of WERo TS
e
I ST iraiet ded by

COETE SFF v vy Gt o W el Sr lpavars o
npararca ‘college B e auatess pravied s ety of
D 03] POt (0 TRACIRR JO0W ewants It
Sl ke et Thongeont e vt Bl fogdts Pe
st W D et U oepheviry TN ow e
- W) (U TTWMIG ¥ D wiee
Wt oy A of MRS BT eRd v e eagly
wprwed Bt Bap bad n bt of mpportanition s interect

pnaing o Saagly spanwg D Ty e were
Lot Serwgraereny e s, Woukd be bt
potof ey e

=y
el

[ o v

*vummu-mﬁ-mwmw—nvw_ymm PaUaR X a Wy ]

EI% ety Seagren vy vt
=]
E’

The mermesod b KIW agrerag o siesegly sgr ey
ey A !
LEW of e wlieh GUAwarg Wit the it

Pages 2-3

Page | 29




Learner
feedback on
communication
and voice

Corve o W 0w rasied © Oremlennose Selgae
Bwes fun e VLTA M wons St ek

O st of e o COETH statmd by
L ectwe e
EXTELreton proooaes A !, acsen ared
Sakehohdns | ETATrE ONOONNCAN WS TATED W
Pitar 2 Profie of 1hat srdegy o] ‘Mmesry
ATEATXY) 2N 0CE o WY 81 (DF STRNGY TN
S i of (OETE ttenx) 0 Mie 2 Posple.

A ot of chenges ok g 00NYE becaee of
O To ¥ective the

DROOCNES Wil Wuderts s cring e yew and t
ewmlan T o of CORRDEITINN aes) hanrvisding
the wolcn of earners that ook pheos & suerber of
QUEStIOns wese NCAAST 1) The bvTes Survey Wil the
felonryg sregeg;

L e e S
thuey felt ke Shotr cpanion muttered o v
Nistened to by thelr Saachers wih 10% povvely

uageeng Wi (he cistersrd,  This reweed o W
Ty heres vty 20 ptirs Of 002 3 TV I Mdene
owwr 25 yoars o age Orly §% o leamwny e 35 ey
OF 2pe 3Pecty SSMpend wih I MRS

BI% of OFC kariers agroad or wrongly agreed el
[y e gt nfoortred about dhenges That wern
happesing ks their courve bacaase of COVID 19,
W oy P9 of Kaeners Gyeci) with TNE et

W e 2 1ol it St AN £ S5hoet 414

Wi, 3 § sy e COMURS 000K 1o Chunges o ¥
ther penaned Erturmatences mew comiteed 29 of O
Inerers agEned 0r strongly agrRed [ar Ty A
COMSUALED DDA CHINPES LIt were Mappesing 1o Uy
Courne becauns of CONVID 19 with 7% of renponcherds

vty SEaGI0eN) wth e TtBTER!
=) Wi
[ =]

T of CFE Moterarh 2greed of STTOAGRY 3greed It 1y
personal neoth and were

e (hanges. o e
coume Wi LO0% of laarmens Shagraeing v the eatere

TN NI YT

g2 Sppetie

Page 4

CDETB Educators Feedback Newsletter

BNCITIIIY 4 R R
e et et

Page | 30

oty o Bvind hduustbons mnd
Tomsan nw

Tewerm, Viaw A Iremnartor Servey




—— TN et P | S

N TV R TR
AN A

e it L Ll
WA dwh | e

ATy 1 03 ey

. O - LA ) —

UTH S A 4w Y

ey W T Ay

e
-

—
A L b et 20

—— - Ay, T

et gy oy b

. — -

e T ——
.y -
-

T -

L DY A T T S
———— o -
—re——y VN EA——
Cracny -~ ot -
e ——— - i b g
— e gt Sy boy—

i ey d )~ b .
- OV e re——

0 CETH g b i
B b 4 ¢ v s

Cty of Duthn Wpcazon sas
Trareng Senrs

CDETB
Temette Titer & Snitructer Savey

o~ e
A - b b SIIT il by T

-
L
.
'

1 W ey o e
T T
e s - bt

* —— - —
T o B | b —

-
[RE= W—

- e

R
-—

\rh ]
iy o mEaan
D-‘M-v.‘-m’--‘l--u Snate v weval s R AR
CHRHEAQES Did W vowss b vt mw b el 00
WP

Aoy . o w4 S P -
o e ad s e

-
100 [ gt 1 ot v 300,
.

v —— -

B

Py 10 b i o e et

e T s 1) — — -
r—

n—um--—-.-u-—.o-
e R —

-.c-w-—-u-»m-—’-a

Tt B B (DL o e o By
A A b )

© P oy 41 vy
A T, ——
I bt T . -

© Ty st g

—

v P vty b ey

R T T T

s o s e - ———
L L e
oy A 2t o b

B e L

iy e s o i 1o G b
v

- -
B )

0 0 e s A
B s ) e (114

e

et et b e v
PV 4 U] b 48 W -
s T p—

e 110 s See e o |

D e e pee——
W A b D
L A Wt Y s 04
.-

T 5 p——

A, bt e b —— -
—— - B
- . —r —b

S 8
e 11 8 S o a1 9 b g
g e b b o — T
T Ly
WO I D B ST S

- -y

.y
e ety e bt v e caae
- Ty Sy

T i 1111 S B B | et S 4 s v W

Experience of teaching this year

e o

-
o e ey o i TEVES 1Y g
@ N o 2 - |y b— 3 S8 B T
T T WAt cary WO COVED 30 CMtaEn
o A e B Wy T el P JHoxD e P
1T s 0k e o T+ ————_ 0.8 t—
B st iy ———, B o b
- I b co— b~ 171
0D et g e THL RSO SIS S p o Wi sy
STy - W nnien ooy o e e 7 SO B ot ey
——— 0 B A A .
o ey + o oy gy - o
P et wrme g IR
e w0, e 1
. e — X W b o) . # e
i ockand b s o et 4o o HER
v v = -0 i M bk oy
o - T . >
——
o - -
o L e e Ml —- -
S W Ve T

Page | 31

-

T T Ly ——td

—tey -




Feedback to documents from Blended Learning Review Working Group

Blended Learning Working Group — Subgroup of Inaugural Review Committee (IRC)

Lo N R WNR

[ S T S N S N
O h WNRER O

Barbara Galvin (FET Unit, Blended Learning Project Lead)

Treasa Brannick O’Cillin (FET Unit, QA Manager, Member of IR Committee)

Louise Fitzpatrick (FET Unit and Research Co-ordinator IR Committee)

Carrie Archer (FET Unit, PD Co-ordinator)

Stephen Gallagher (TEL Co-ordinator)

Margaret Corbett — (Employer Engagement Unit)

John Moriarty - (Principal, Liberties CFE) (member of Moodle Administrators COP)
Finola Butler (external member of IR, worked on Blended Learning Pilot in CDETB)
Michael Hallessy (H2 Learning and external member of IR Committee)

. Maria Ward (member of QADG, QASPC, member of IR Committee for Education Service to Prisons)

. Sharon Carr (Marino College — (Teacher, 1° Pilot centre of Blended Learning Pilot, and compiled Handbooks
. Vivienne Bates (Deputy Principal, Ballsbridge College (2™ round of Pilot Centres of Blended Learning QA)

. Teresa Cheevers (Assistant Manager, Finglas Training Centre, 3" round of Centres of Blended Learning QA)

. Cora Rafter Gwen-Redmend (AEO, Adult Education Service — Blended programme delivery (new applicant)
. Angelique Kelly (Crumlin Youthreach Coordinator)

. Cecilia Munro, (Principal BCFE, member of QASPC)

17.

Michael McCann (TEL Coordinator, Coldiste Dhulaigh)

Additional Members expressed interest in joining the working group

18.
19.

Ger Whelan (AP1 Teacher, in Killester CFE)
Helen Sheridan (Teacher, Colaiste Dhulaigh)



QA Guidance Document

Typos and correct words
- Suggested word
changes
-  Consistency of
refs/terms

The Policy
Conversions only?

Policy section
—issues found/suggestions

Document has some incorrect
words “Typos” need to be tidied
up. Eg: first page of policy “see
approval” should be “seek
approval”.

In Section: Learner Effort and
Blended Learning, - replace
“learning outcomes for the
award” with “learning outcomes
for the award/programme” (as
more recently validated
programmes include intended
programme and module learning
outcomes. MIPLOS).

The policy procedure overview
section states: procedures that
apply to facilitate a move to a
blended delivery mode for FET
programmes. Does the term
“Move” imply that it is all about
conversion of formerly validated
programmes or does it include
development of new BL
programmes.

The QA process appears to deal
with only conversions

Is there a different QA approach
for moving to BL?

Phase 01 and Phase 02 sections

Other/Additions/suggestions

—issues found/suggestions

Phase 01 Checklist- the heading
implies “move” — which implies
conversions only.

— all elements in checklist apply to
centres who make applications to
develop a new BL Programme, - not
just for course conversion?

TELMS & Training —there is a
requirement for the centre to be part
of CDETB TELMS scheme. — Have
centres an opportunity to be part of
this and have they had staff trained as
Mentors.

Have all centres Mentors in place? If
not, is there a system in place to
provide mentoring to centres.

Q2 —ref to VLE, “relevant modules”,
this might be better to read available
to “the course/programme and all its
constituent modules”.



Policy Aim

Scope of Policy

FE Centric

Clarity

Policy should be aimed at all
programmes i.e: the development
of new programmes for validation
and the course conversions within
the context of already validated
programmes.

Aims are written as learning
outcomes — need to check this.
Would the first aim be “to enable
staff to use TEL tools”?

Aim section is too narrow

Re-look at the scope of the policy
—the majority of information
included, would fit for any new
programme development
application.

The scope section is too narrow,
use the term centre to be more
inclusive.

The material is very FE College
centric and this across the
guidance document. References
to colleges, students, principals
etc would need to change to
reflect all service spheres perhaps
using Centre, Educator and
managers instead.

“Course design and
implementation”

Clarification needed to indicate
that these are course designs at
centre level as opposed to

Q3 Statutory Compliance, - should this
be provided by CDETB.

Are there guidelines from CDETB re:
Data processing agreements and
learner data sharing — For consistency
of approach across the system — does
CDETB have guidelines on this?

ADDIE model is mentioned, is this
model mandatory? This is referenced
again in Phase 02, clarification needed.
Sufficient Time requirements for
development and content creation for
centres and staff — this needs
guidance to centres to schedule this.
Q5-Mechanism for monitoring and
feedback, does CDETB require any
evidence of what those supports are
at centre level?

Q6-references to “end of year” should
change to “end of course” to be
inclusive.

Declaration at end —should be signed
by management as it refers to staffing
allocations etc. TEL coordinator is on
the list and should they be there?
The TEL term changes and this needs
to be consistent as it appears as TEL
Mentor, TEL Lead.

FE College centric references and this
needs to be more generic and
inclusive.



Clarity around the use of
TERMS

Table of contents

Links

Unfinished headings

Applications should be
considered by the PMDC
before going to the FET
Director takes a decision

programme design at CDETB level.
Clarity needed here.

Reference to new course
approvals and procedures appear
to be distinct from new
programme approvals. Clarity in
the use of terms could be useful.

Put the table of contents before
the Overview section.

Link to CDETB TEL strategy not
provided.

Need to reference how BL fits into
the CDETB TEL Strategy.

Check “Figure 2 Associated
Themes and ....(needs to be tidied

up)

Rationale needed for all centres
receiving a full list of applications
might be useful here.
Applications should go to the
PMDC as a governance unit prior
to the FET Director decision.

Appendices should be at the end of
the document as it is confusing placed
in the middle of the doc.

PHASE 02 checklist

Ql-ref to blended course team details
—is this different from the TEL Team.
Ref to the MENTOR —is this the TELMS
mentor?

VLE used for assessment — is there
additional info re this? CDETBs
position on online summative
assessment needs to be linked/more
guidance needed here.

Link not working — CDETB MAA:EA/IV
Recent Updates, Templates, Online
Processes” - ??

Q3-does CDETB needs to know the
supports at centre level?

Appendix2- ref to students — needs to
be consistent to be learner as not
mixing terms.

Remove FE College centre refs e.g:
exams- May... Principal etc..
Appendix 4- Induction Plan has
teacher term, this should just be a
template and not an example for
Beauty or if it is a sample — then the
heading should reflect this.

Sufficient time allocated to all relevant
staff — this needs to be clarified. How
does one determine this with teachers
timetables

Section C: course plane in place - the
use of a checklist again would be
helpful to ensure all areas are covered
with supporting documentation
submitted.



Educator Guide

The definition of BL
should be updated —
reference QQI
definition and expand
further.

Integrated short videos
are excellent.
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Document Section

Very comprehensive document, covers
all areas, short videos embedded are
excellent at guiding how blended
learning can be implemented.

Add a caption under the recordings to
state how long the video is and then
use hyperlinks to the captions so that
someone can access all videos ONLY
from the Table of Contents if they
wanted

e Could we have a folder on Moodle
with a "handbook" which would
include just the 1 pagers for
planning activities?

e The checklist on p.40 into 41 could
be done up as a tick box as opposed
to bullets for teaching
activities/planning/teaching and
learning on a Blend.

e Page 37 can we add the link to our
own Accessibility and UDL
resources on CDU site. A member
of the TEL working group will be
dedicated to the maintenance of
this section for the upcoming
academic year and the new UDL
Guidance Booklet etc will be added

Issues/suggestions

e Create a digital literacy Quiz at
registration stage of a BL programme

e Refthe BLTeam

e Ensure sufficient training for staff is
consistent across the ogranisation
[CDU online BL course for staff to
achieve bronze badge of skill}

e Design/develop common modules eg:

communications, work experience, to
a high standard of blended delivery.

e Consistency of Platforms for Staff and
Learners

e The TEL Roles in centres and
expectations to support and resource
the delivery of Blended courses.

e ATechnology Wheel of Digital Tools
supported by CDETB EG: H2 Learning
example in image

ETBI Digital library through GRETB will
have a full course page available on

Additions to Learner Guide

A section on “How to adapt to learning
online and working with other online”
would be worthwhile for learners.

The Working Group could create a
Digital Literacy Quiz that can be
implemented at registration/induction
stage. — a technology survey on the CDU
BL course page is this?

[an Cosdn have a digital stepping stones
tool
https://www.digitalsteppingstones.ie/
this was circulated last year and can be
very useful for centres]

[another is: from ??? who have
developed a blog to support teachers
and have a questionnaire
https://dcaf.myblog.arts.ac.uk/using-
the-dcaf-survey-to-track-student-

progression/

An Cosan was deemed unsuitable to do
independently by levels 1-3, butin a


https://www.digitalsteppingstones.ie/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/

H2 Learning feedback

Page 8 Paragraph 1

Page 8 Para. 3

learner induction, but we need to ensure  face to face capacity may be used (with

that colleges and centres are getting a read aloud in the Edge Browser). We
"sense" of the learner's Digital literacy at  could support this with sessions on how
the start of the year (An Cosan's Digital to use it.

Stepping Stones)
The Educator Guide could include the distinction made in the QA documentation between blended learning pedagogy,
BL approaches —where BL is incorporated into existing course with no significant reduction in face-2-face contact and
blended learning programmes with reduction in face-to-face contact and which would require an application to CDETB

for a change of delivery mode.

O Distinguish between BL approaches and accredited BL Programmes — what is the difference between good BL
approaches or good teaching practices and what is required to convert an existing validated programme to a mix of F2F

and online learning.

00O

Impact blend, and High impact blend.

“The most important priority is to
provide learning that is flexible,
engaging and personalized to the needs
of the individual and inclusive of the
needs of all learners. The curriculum
activities need to be meaningful and
integrate into the whole course
experience for the learner.”

“the following questions should be

considered at the start of the planning
stage to identify where the course fits
on the broader programme of study.:”

Note: To make the learning
personalised yet inclusive of the
needs of all learners may need
further explanation.

Consider: “the following are some
of the questions that should be
considered”. ..

Need for a glossary of consistent terms developed for BL approaches and programmes across CDETB
Review existing documentation to ensure consistency and accuracy of terminology.
Consider using the work of Alammary et al (2014) , who identified three different types of BL: Low-Impact, Medium

Quest. 1 “Are there IT
equipment and WIFI available
for learners?” Consider Is there .


https://sleguidance.atlassian.net/wiki/spaces/BL/pages/36962416/The+blended+learning+design+framework

Learner Guide

The definition of BL
should be updated —
reference QQI definition
and expand further.

Netiquette

Animated instructional
video

Support UDL approaches

BL induction Pack

Learner guide in a
animated video format

Videos re how to’s of
basics in
Moodle/TEAMS/Zoom
and platforms

H &S Guide

One pagers
Infographics sheet to
explain eg: Cornell Note
Taking

Comments

The document is aimed at the
learner, the language used refers
to learner or participant —
language should be consistent and
personal and using “you” instead
of learner/the participant.

Page 6 — re How to conduct
yourself online, On Page 10 the
reference Netiquette this needs an
explanation of the term and to
refer the reader back to page 6.

Like with the educators guide, can
we have an abridged "printable"
version with the one pagers
included for learners?

Issues/suggestions Other

Notetaking section could be expanded eg:
Cornell Note Taking, needs more explaining
to understand how to apply this approach.

e Redesign the Learner Guide to fit into 4
pages (excluding timetables).

e A short animated instructional, video to
support and summaries this document.
Both supporting UDL approaches to
provide tips and guidance to learners.

A Blended Learning Induction Pack —

prepared at CDETB Level to include:

e Digital Literacy Quiz

e Learner guide — updated in overall
design

e Learner guide developed into a short,
animated video to support the
documentation

e Include centre videos on how to do the
basics on Moodle and TEAMS/Zoom —
intro to platforms

e Health and Safety guide — appropriate
workspace/breaks/screen time etc.

e Have infographic from. pg 7 and the
Cornell Note Taking sheet,

e p.11 key contacts page, course
timetable included

An Cosdan have a digital tool
https://www.digitalsteppingstones.ie/

How to videos for learners re
Moodle/TEAMS/Zoom

Health & Safety guide


https://www.digitalsteppingstones.ie/

Consider
P9

Microsoft 0365 and
Teams for Education

Staff Training Page 11

P32. Digitally
communicate with
learners graphic;
Computer Basics

“The CDETB LMS (Learner
Management System) is Moodle
which is an innovative tool for
designing, managing, and
delivering online learning
activities.”

“Staff workshops on Moodle and
digital tools continuously
throughout the academic year”

Note: There needs to be some way
to determine computer literacy
levels of student / profiler in a way
similar to students with English as
a second language.

“diversity of learners / UDL and inclusivity”
Consider Adding an Additional Paragraph for
Collaboration, video conferencing etc.

The MS 0365 suite which is a collaboration
and video conferencing suite of tools as well
as a range of useful apps such as MS Word
and Powerpoint.

Guidance will be provided on how to use
both Moodle and 0365 Teams

Consider: “Moodle, MS 0365 and TEL tools.  Note:

“

- This is a good graphic but could be easier
to read.

“Your Centre will provide you with:”

Consider;

Course team needs to
determine the relevant
TEL tools to be used on
the course so as not to
overwhelm students
with TEL tech —
(pedagogy before
technology)

“A centre email address and password” — Consider including "for MS Office 0365. This
email address provided must be used for all course correspondence and for course

related activity only”



“Provide training at the induction stage on the technology skills required to complete
the blended learning course.”
Consider including " and can provide some IT support during the blended learning

course"

How Learners Should NOTE: Good online etiquette guide

conduct themselves produced by Killester college.

online

P7. Grphic — Studying - Consider making it easier to read.

from home when you

learn online

Get Ready for the - Consider including: check camera

Webinar/Online Class position /lighting
/background/desktop (in case they
need to share a screen / general
ergonomics and IT time
management / good learning
location

Page 7 Graphic Studying from home when you - Consider making it easier to read

learn online
Get ready for the Consider including: check camera position /
Webinar / onine class lighting / background / desktop (in case they

need to share a screen) / general
ergonomics and IT time management / good
learning location

GDPR Consider adding some info on sharing
resources and GDPR

Emerging Themes



e Clarity of the definition of Blended Learning for CDETB and a set of principles,
-distinction between Emergency Remote Delivery (ERD) and a Blended Learning (BL) “any programme which has some physical face-to-face
interaction between programme staff and learners but which requires learners to access other part(s) of the programme online”(June 2021).

e Clarity for Educators of what they have autonomy over and what has to go for corporate approval.
e What is understood currently as Blended and what is taking place currently?

¢ Rationales for converting to a Blended Learning Course/Programme — to help identify when the course has significantly changed and requires a
change of delivery mode to BL.

e Technical Upskilling for Staff who may not have the necessary skills and capacity building within the system.

e Time allocation, to enable preparation of BL course preparation and set up within a centre.
Along with Technical equipment/infrastructure in centre in place for Staff and learner.

e Blended Learning Learner Induction Pack - available across the system.

Consistency of Platforms for Staff and Learners

e Establish a core list of platforms supported by the organization and with technical supports in place in centre

e CPD that supports Staff to engage and build capacity in the digital space.

e Consistency of platforms employed by staff across a single course to reduce the digital stresses experienced by learners to use multiple platforms
and applications.

The TEL Roles in centres and expectations to support and resource the delivery of Blended courses.

e C(Clarity in the role of the TEL coordinator and availability
e Consistency of Terms (titles) of TEL support persons, their role and availability.

A Technology Wheel of Digital Tools supported by CDETB

e Technology Wheel that reflects the platforms supported by the organization



Streamlining the number of platforms and applications to enable staff and learners develop competencies and expertise to delivery confidently and
for learners to submit evidence without losing out.

Rationales for Converting to a BL Course/Programme

The approach should include the planning for the online modules along with the face-to-face elements working together.

Guidelines should place emphasis on centres having a clear rationale for redesigning an existing course and changing the model of delivery to
Blended.

Rationales should explain how F2F and Blended elements are managed.

Centres who have identified courses that have reduced their F2F time and replaced it with required online learning activities — these should be
able to outline “WHY” they are moving to BL.

External analysis conducted by H2 Learning.ie

10.

11.

12.

13.

14.

15.

16.

17.

Produce a clarified definition of what programme changes would necessitate re-validation IE: Low, Medium or High/Strong Blend (see image 1
below — outlining what this might suggest) (a info-graphic may support this)

Outline possible rationales that might be proposed for re-validation of a course (samples or a info-graphic may support this)
Revise Gap Analysis Checklist ie: Phase 01 and Phase 02 templates.

Establish a working group of in-house instructional design expertise to revise Educator Guide that clearly distinguishes general BL guidance and
guidance for programme seeking re-validation approval to move to BL mode of delivery.

Examine with centres whether instructional design expertise is needed — should instructional designers be appointed? Should there be training in
instructional design sought?

Future proof the QA and documents to enable centres to use blended approaches as part of their normal F2F delivery and prepare for the future —
look for ways of QA that clearly identify and is specific of what is meant by a blended course that requires approval by the organization and when it
needs to be sought.

Upskill a small cohort of staff — so they can support their colleagues engage in learning design.

Consistency in technologies and software should be part of the learning design process and not solely as an IT consideration. The rationale for using
specialized software tools should be decided during the learning design phase along with staff training and ongoing support.



18. CDETB should provide a holistic set of supports to their staff and learners in relation to quality BL accredited programmes. (see image 2 below)
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Blended Learning

Characteristics of Blended Learning to determine when
a course is at the point that it needs to apply to change
the course delivery through the CDETB FET application
approval system, T

he WHY rationale supports the move as it is the most
appropriate for the course and the learner.

- Light
- blend

1 Educators embedding digital
i technologies in F2F teaching
with learners (using Power-
Point, on-line quiz tools,
discussion apps etc)

Leamers accessing learning
materials on a VLE such as
TEAMS

Leamners submitting materials
via a VLE or an on-line platform
such as TEAMS

! Learners and Educators still
\ meet F2F for scheduled
learning events.

Medium

blend

Educator redesigns his programme
50 that learners engage in more
self-directed learning activities.

Leamners, in advance of attending
class, review and engage with
learning materials on-line.

Learners and educators meet in-per-
son, either F2F or on line, to discuss
and interact with the materials,

Leamners then engage further with
the materials after the live session,
either on their own or in collabora-
tion with a peer.

Such blends don't see a reduction in
terms of the number of F2F sessions,
but they may result in the
face-to-face time being used more
for deliberation and discussion and
less for transmission of materials,

The purpose behind such BL
approaches s to actively engage the
learner with the materials, their
educator and their educator and
their classmates or peers.

Strong
blend

Provider decides to redesign an existing
programme or section of a programme
as a BL accredited programme,

Provider develops a clear rationale for
this redesign.

Provider engages in a redesign process
to identify which activities are best
carried out face-to-face and those best
carmned out an-line.

The redesigned programme develops a
programme timetable identifying the
blend of F2F and on-line.

The blended programme meets the
CDETB QA guidelines for a BL accredit-
ed programme.

This blend sees a significant reduction
in F2F sessions and requires learners to
actively engage with on line fearing
activities.

Both staff are learners are actively
supported to participate in such a
blend.

Online

All course is delivered
online through
Synchronous and
Asynchronous




A Holistic Approach to Blended Learning

Investmen! In robust digital services
* Access lo devices, broadband, conten!,

*  Wider range of digital content:
o Commercial

le platforms

. !o‘c’:n.l?d support to staff and o Open Educalion Resources (OER)
leamers on using digital o Educator-Created Materials
devices and plafforms

Digital Competency Audit

. Learning design supports
= Ongoing support for staff ond

«  Supporl for oclive leaming
learners approaches
* A varlety of of supports to * Enable staff fo connect and
support all share digital practices

Flexible and targeted provision Expand Mentoring Programme

Formative

Assessment wellare cenkal to
«  Summalive all 8L provision
Assessment *» Cleor Bl Protocols
*«  Appropriote assessment *« Leoarner voice

tools and learming activities Provide support for all sioff and

learners
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Priority areas for CDETB

Priorities & Actions for Blended Learning Working Group
meeting no. 04

Priority areas to be achieved in 2021-22

BL Policy and Application Process Below is a list that will be taken on board to
strengthen the current BL support documents

Ensure that all guidance documents include relevant active links to references available and working eg: TEL

Strategy.

Policy should be aimed at all Programmes ie: development of programmes and conversions.

- Correct any Typos eg: incorrect word “see approval” should be “seek approval”. All documents
should undergo a tidy-up. (see suggested changes highlighted in Feedback BL document from
Working Group)

- Use the same references and term across all material - consistency of terms and groups referred to
should be tidied up across all guidance material.

- Wording in (Phase 01) Checklists have references where a programme is being developed rather
than a conversion. This could be looked at with regard to conversion of a current course.

- Clarification re: Policy — implies Moving to a BL and conversion of formerly validated programmes
and does it need to include new programmes being developed.

- Have a TELMS & Training of Mentors in place as a part of the move to blend.

- Statutory Compliance, Data processing and sharing- CDETBs overarching documents should be
linked here for consistency across the system.

- Re-Look at how Aims are written, are too narrow eg: to enable staff to use TEL tools...

- ADDIE model is mentioned — This may indicate it is a mandatory model. Needs expansion/clarity
across materials.

- Scope section of policy — info includes new programme development application.

- Scope section is too narrow — need to use Centre to be more inclusive.

- Sufficient Time for development and content creation — needs guidance to centres re scheduling
requirements.

- Mechanism for monitoring and feedback — Centre supports to enable this needs to be outlined.

- Remove College references and material needs to speak to all service spheres (inclusion), eg: refs
to end of year to change to end of course and using Educator and managers as neutral terms. TEL
Mentor and TEL Coordinator change throughout materials consistency needed. Equally,

- Look at what signatures are needed at the end of checklist, staff allocations are management only
and should this be signed by a TEL coordinator or by both to ensure staff and technology needs are
met by the centre and course.

- Course design and implementation — need for clarification of the difference of course designs at
centre level and CDETB Corporate Level Programme design.

- Distinguish between Course approvals and Programme approvals. Terms issue and clarification.

- Appendices should be at the end of document in QA Policy guideline.

- Table of Contents before Overview section.

- How dies Blended Learning fit into the TEL Strategy — Stephen Gallagher TEL Coordinator re update
to TEL strategy.

- Figure 2 Associated Themes — needs to be tidied-up.

- CDETBs position re: online assessment needs to be linked here with guidance.

- CDETB needs to know clearly the supports at centre level

- Learner communications need to be consistent in their use of terminology.

- Course Plan in place — a checklist could be helpful

- Applications should go to the PMDC as a governance unit prior to the FET Directors Decision.

- Provide a Blank Template and if a sample is provided this should be clearly titled and indicate
remove term Teacher.

- Consistency of Platforms

- Digital literacy assessment tool (anCosan have the digital stepping stones tool)

- TELRoles in centres outlined
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- Add links to CDETB Accessibility and UDL recourses on CDU moodle site in Educators Guide
Educators Guide could link to QA document and the distinction between BL pedagogy and BL approaches.
- Consider Alammary et al (2014) — 3 different types of Blend: Low, Medium and High.
- Expand on the “How to “make the learning personalized and inclusive of the needs of the learners.
- Considerations at planning stage: Text change to Consider is there IT and WiFi for learners....
When asking questions.

CDETB Definition/explanation of Blended Learning Draft a proposal. And circulate to working group,
and an understanding of how the 1/3 is identified by - Sharron, Babs, Margaret Corbett, Michael
the BL policy. McCann, Stephen Gallagher.

QQl Webinar QQl Programme Validation and Re-engagement Provider Q&A Session' — which talked a lot
about Blended Learning and QQls interpretation of that.

Technical definition and differences and clarity on Technical definition
when a course needs to apply at corporate level to Louise and Ger will feed in with rationales on the
formally change of mode to a blended delivery. WHY a course needs to move and seek formal

approval by CDETB at corporate level to have this
Technical Clarity of what is Blended Learning and the | course delivered and advertised and categorized as

difference a Blended mode of delivery.
- Look to define the other modes of delivery The point the course turns from a Face to Face and
eg: Remote delivery etc. significantly balanced in the Blended domain. How
- What is Technology Enhanced Learning to describe the characteristics of a course that has

moved towards a need or demand that a Blended
course is the solution and triggers the need for an
application for change of mode.

Clarity on technical aspect of BL — when is the right
time to move to a blended delivery.
- When should | apply?

- Louise and Ger will feed back for Group

discussion
Survey and sharing of BL approaches what Demonstrating and sharing some ideas and building
happening and currently taking place an idea of approaches taking place that works 10

— use some examples /portfolio of work -asagoto | examples
reference of approaches when courses want to
move to blended.

Rationales — include reflective questions (mini tool What benefits to the learner's “WHYs”. To make the
to help centres determine the move to BL) will it most use of the time spent with the learner.
enhance the learning? - Louise and Ger and Sharron

Technical Upskilling - Time allocation for Prep

Priority areas to be achieved in 2021-22

BL Educator Guide and Learner Guide Adtions |

Eg: Include a TEL Wheel of CDETB supported apps TEL Summer work

Designing a course for blended methods, TEL Summer work
Look at a models of creating a course that suits that
cohort of learners. The staff in the course should
know how to go about designing that course

Consistency of platforms - Stephen and TEL Team have responded to
this
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https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y

- This came from learners and educators as
having too many tools and applications to
learn and engage with.

- Both learners and educators asked for a
consistency would be beneficial. Apps and
platforms supported by the organization.

- TEL Wheel

- Blended Programme developed online
available in moodle

CPD available to support BL delivery

Designing the Blended Learning course

- Who is designing the modules and what
aspects are they focusing on.

- What model of learning are they looking at
and ensure that all staff delivering the
course are aware of the different models.

- Who and what are they focusing on when
designing a bL course

- All teachers should be aware of what
design models are there and how to do it.

TBA

Holistic Approach to Course Design

TBA

Priority areas to be achieved in 2021-22

General online or in Centre resources

_

Eg: Online BL course to establish a basic level of staff
engaging in BL delivery.

Ensure that all staff delivering BL courses have
completed The CDETB BL Badge in introduction to
Blended Teaching & Learning (CDU) see
https://curriculum.etbonline.ie/course/index.php?c
ategoryid=157

In Centre Policies updating to include BL relevant
criteria. And made available to all centres.

Vivienne, Cecilia, Stephen
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QQl Programme Validation discussion and Q and As from providers: https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y



https://curriculum.etbonline.ie/course/index.php?categoryid=157
https://curriculum.etbonline.ie/course/index.php?categoryid=157
https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y

