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Summary 
 

The Blended Learning Working Group (BLWG) were formed to review the understanding of Blended 

Learning delivery across the CDETB. It aims to improve on current guidelines in light of experiences 

of centres and bring our understanding of blended learning in line with the blend in a changing 

environment and link with TEL. 

The BLWG will re-visit the centre criteria for approval at corporate level through the FET Application 

process for blended learning and the required supports and resources needed at centre level. 

 

Introduction 
 

The Blended Learning Working Group (BLWG) was formed as a sub group of the CDETB Inaugural 

Review Steering group. The steering group support the QQI inaugural statutory review of the quality 

systems of CDETB. This will take the form of a Self-Evaluation Report for Quality and Qualifications 

Ireland (QQI). The review of the Blended Learning Policy and support materials will aid in the 

direction that Bended Learning (BL) should take in CDETB.  

In 2018, CDETB, through the project Blend4Vet, developed its policy for Blended Learning (BL) with 

QQI. This enabled CDETB centres to apply to change the mode of delivery of their legacy CAS 

Awarded courses from 100% Face-to-Face, and by allowing one third of the course to be delivered 

through a blended mode of delivery. Thus enabling learners the flexibility to engage with their 

studies independently at a time that best suited them.  

The 2018 the bended learning policy was written at the onset of the development of blended 

learning and methodologies. It focused mainly on the use of technology and learning management 

software to support the learning to take place.  

As blended learning has evolved and has established itself as a broader flexible approach to teaching 

and learning, it is appropriate that CDETB should re-visit its policy and the required supports for this 

growing and developing mode of delivery.  

As CDETB is undergoing its Inaugural Review, it is an opportune time to examine look at and evaluate 

the experiences of BL by centres, staff and learners.  For instance, as an organisation, we need to 

understand how blended learning is currently being delivered, how BL is being integrated into new 

courses at the development stage and we also need to recognize the demands and supports 

required by centres to ensure the delivery of blended learning in a consistent manner across all 

service spheres. 

 

Working Group Membership 
The working group membership represents all service spheres in CDETB. It is composed of both 

external and internal expertise and includes teaching staff, middle and senior management from 

across all areas of the organisation. 
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Some members have experience of developing courses and course content materials in a non-COVID 

environment and brought their valuable experience to the blended working group at a time when 

programmes, due to COVID 19 were offered through Emergency Remote Delivery.  

The following members committed to four meetings over the summer period to conduct the review 

of their blended learning experience. 

 

 

Members 

Treasa Brannick O’Cillín  
(FET Unit, QA Manager, Member of IR Committee) 

Louise Fitzpatrick (FET Unit and Research Co-ordinator IR)  

Carrie Archer (FET Unit, PD Co-ordinator, TELMS)  

Stephen Gallagher (TEL Co-ordinator)  

Margaret Corbett – (Employer Engagement Unit)  

John Moriarty - (Principal Liberties CFE) 
(member of QADG, member of Moodle Administrators COP)  

Finola Butler (external member of IR, worked on Blended 
Learning Pilot in CDETB) 

Michael Hallissy (external member of IR, Expert in BL, 
h2learning.ie) 

Maria Ward (member of QADG, QASPC, member of IRC for 
Education Service to Prisons) 

Sharon Carr  
(Marino College – (Teacher, 1st Pilot centre of Blended Learning 
Pilot, and compiled Handbooks 

Vivienne Bates  
(Deputy Principal, Ballsbridge College (2nd round of Pilot 
Centres of Blended Learning QA) 

Teresa Cheevers  
(Assistant Manager, Finglas Training Centre, 3rd round of 
Centres of Blended Learning QA)  

Gwen Redmond  

(AEO, Adult Education Service – Blended programme delivery 
(new applicant) 

Angelique Kelly (Regional Manager Youthreach) 

Cecilia Munro, (Principal BCFE, member of QASPC) 

Michael McCann (TEL Coordinator, Coláiste Dhúlaigh) 

Ger Whelan (Teacher, Killester CFE) 

 

 

 

Purpose 
To review the following: 

 CDETB’s Blended Learning policy and application process  

 Educators guide 

 Learner guide  

 Support documentation and resources 

The Review Process 
The Bended Learning Working Group agreed to participate in four online meetings to discuss the 

concerns/issues arising from their experience in creating and delivering a blended course in their 

service sphere. The working group were asked to look at the current Blended Learning (BL) policy, 

Educator and Learner guidance material and to provide feedback through email or add their 

comments to the blended learning working group CDETB 2021, Collaborative padlet and through the 

conversations and sharing during the online meetings. Meetings were held online using MS TEAMS 

https://padlet.com/sharroncarr1/79osnfw7zu6wpwfq
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and a Blended Learning Team was created to share documents/templates and enable collaboration. 

Meetings encouraged open conversation of the concerns and issues experienced by centres when 

delivering courses through a blended learning mode of delivery and during the emergency remote 

delivery experience 2020 and 2021.  

All members were asked to review the Blended Learning policy, application process and educator 

and learner guidance documents. The following reflects the findings: 

Blending Learning Policy and Application Process: 

 Policy needs to be clearer to support governance and oversight 

 Concise definition required of what is Blended Learning  

 Clarity on the distinct difference between a blended course and emergency remote delivery  

 Characteristics of a good Blended course – What does it look like? 

 Clear indicators of when a centre needs to apply to CDETB corporate level for approval to 

change the mode of delivery to Blended 

 Clarity on the 30% or (1/3) blended mode of delivering in the CDETB Blended Learning policy 

 Clarity regarding the language of the policy with specific reference to “sufficient time 

allocated”, this needs to be quantified for managers to schedule the time needed for 

preparation and technical set-up for courses to commence on time 

 Consistency of what and how Blended Learning is delivered across all spheres  

 Timelines – Adequate time given/needed to have TEL/Blend Team in place a year in advance 

to prepare and design a course for delivery the following year. 

 Established route to access advice and link with Technological and Professional 

Development supports within CDETB 

 Requirement to have sufficient staff with capacity to work with relevant technology 

 Guidance as to what the QA Team would need to consider to make an informed decision 

about changing a course from face to face delivery to blended delivery 

 Experience from emergency remote course delivery in the previous 15 months should 

inform the way forward 

 What does Blended Learning mean for CDETB going forward?  

 Volume of Blended Learning FET Applications, is this changing our approach to delivery?  

 Implementation of Blended learning on non QQI awards should be considered, provision of 

supports to staff to assist in offering all courses eg: ITEC Pivot Point moodle site. 

It was universally agreed among the working group that both the Education Guide and Learner 

Guide were excellent resources, however to further enhance the documents the following was 

identified:   

Educator Guide 

 Captions to be placed under the links to support recordings; they should indicate the length 

of time of the videos.  

 Ensuring there are active hyperlinks to all the video recordings and to have the links active in 

the list of the table of contents for quick access.  

 To link CDETB Accessibility and UDL resources on the CDU Moodle site. 

Learner Guide 

 Would benefit from some infographics/diagrams to support communication, it would be 

beneficial if there were an abridged version; a series of one pager/summary sheets included 

for learner distribution.  
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 Elaborate on some techniques and tools mentioned in the learner guide, e.g: Cornell note 

taking sheet with how to use this tool.  

 Additional elements to include; a key contacts page and a course timetable. 

 

What Came out of the Learner Group 
Feedback from learners through Inaugural Review consultation events: 

 

  
Link to Learner consultation reports 

 

Learner Feedback from Inaugural Review Research 

The Inaugural review research has provided learner feedback from their experience on a FET course 

and their experience of remote delivery over the previous year. All five CDETB service spheres 

provided feedback and below are the findings. 

 

Level 5 & 6 learners experience presented the following;   

Feedback from 1,013 level 5&6 students, trainees 

and apprentices in Colleges of  Further Education 

and Training Centres including a consultation event 

with 78 learners on 56 different courses 

CDETB used the SOLAS grant scheme to procure 1.295 laptops and dongles for learners, alongside 

local donations of laptops, tablets, phones and devices. 

https://onedrive.live.com/?authkey=%21AM99cGKqddfJeiU&id=1B586E0B6172E6F7%21118&cid=1B586E0B6172E6F7
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Access to Technology and Skills 

19% of level 5 & 6 learners identified lack of IT skills as something they found 

difficult during remote learning, 17% naming access to technology and 24% 

naming access to internet 

81% of learners agreed or strongly agreed that they had access to the 

technology they needed to do their course.  

Learners would like to see the laptop loan scheme continued to develop their 

technology skills after the COVID-19 emergency passes. 

77% agreed that the course prepared them well for their subject area to take 

the next steps in their career to progress.  

Access to technology, the laptop loaning scheme which was a 

once-off scheme funded by SOLAS, and was very successful 

may need to be kept to support learners who need 

technology to participate in blended course.  

Remote Learning 

51% of level 5&6 learners agreed or strongly agreed that that they think some 

online learning/learning from home, should be kept as part of their course.   

45% of learners (under 24 yrs) indicated they would like to do one to two days 

of online learning or learning from home in the future. 

32% strongly disagreed with online or learning from home in the future.  

Learners would like to see the access to online content/ 

recorded classes continue after the COVID 19 emergency passes 

 

What Learners Found Hardest about Studying Remotely 

Staying motivated, balancing home life with study and finding a suitable place to study were the 

things learners found hardest about studying remotely 

What Learners Missed about not going into class because of COVID-19 

Interactions with classmates, the college experience and social interactions were the things learners 

missed the most about not going into class 

 

Level 1-4 learners experience presented the following; 

Feedback from 877 level 1-4 learners in Adult Education Services, Youthreach centres, Training 

Centres and community providers including a consultation event with 63 learners on 36 different 

courses 

22% of all level 1 - 4 learners (26% of AES learners) identified lack of IT skills as something they found 

difficult during remote learning with  
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• 15% naming access to technology and  

• 18% naming access to the internet  

• 83% of learners said they had access to the technology (laptop, mobile 

phone, internet) they needed to do their course 

Learners said they would like to see the technology loan 

scheme continue and would like to continue to develop 

their technology skills after the COVID 19 emergency passes 

What Learners Found Hardest about Studying Remotely 

Staying motivated, working together with others and balancing home life 

with study were the things learners found hardest about studying remotely 

What Learners Missed about not going into class because of COVID-19 

Mixing with other students, being in the centre, the routine and meeting 

new people were the things learners missed about not going into class 

 

They felt the courses they were on, the way they were delivered, and the 

commitment of the teachers and tutors had built their self-belief and self-

confidence and increased their ability to apply for a job or further study 

 

What Learners Valued Most from the Remote Delivery Experience 

 Flexibility was appreciated especially with older learners whose time commitments may 

be under pressure.  

 The non-academic aspects of creating friendships and life experiences were missed by 

many of the learners. Interactions with classmates in the online environment proved to 

be challenging and how can staff help to enable this experience or encourage a 

community for learners.  

 Adult Educations provision was down in the last year but of those who did access 

courses and who provided feedback – they indicated they did enjoy the online learning 

experience.  

 Learners asked, if it were possible have online classes when it rained. 
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CDETB Educators Feedback 

Ensuring staff  have necessary skills and access to 

devices/internet to deliver in an online space, of  

staff  surveyed: 

 

81% of respondents agreed or strongly agreed that they had access to the 

technology they needed to deliver their course remotely  

19% disagreed they had access to devices, this was primarily where delivering 

on specialist devices/technology and software. 

79% of respondents agreed or strongly agreed that appropriate professional 

learning and development opportunities were provided to support them with 

online delivery 

 Online classes were more appropriate to theory based subject areas rather 

than practical classes. 

The majority of respondents reported that Professional 

Learning and Development (PLD) undertaken this year had a 

positive and transformative impact on their teaching.  

 

Key themes emerging included;  

• Provided vital skills and tools needed to deliver courses remotely  

• Provided opportunities to feel part of a team/meet colleagues from across the ETB 

• Enhanced their teaching practice  

Challenges for Educators 

“It was a very difficult and stressful year.  More expectations of teachers this 

year, with more administration and longer hours working online”. 

“It was a challenging time. We all had to adapt and learn and change - 

learners, tutors and management. But we got there”. 

“It was hard to move from a paper based system to an online system due to 

Covid - however online assessment is the best way forward”  
quotes from educators 

 

Educators told us they missed the support and guidance that takes place in the 

ordinary interactions with colleagues. 
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Case Studies of Blended Learning from within CDETB 
 

Finglas Training Centre – Revit Traineeship Course 

Staff: Theresa Cheevers, Manager and Mark Shaw Coordinator 

The design and preparation experience for the REVIT Traineeship 

In early 2020 Finglas Training Centre (FTC), in response to the changing needs of 

learners, applied through CDETB’s FET Application process to provide the REVIT 

Traineeship through a blended mode of delivery. As a result of a successful application, 

FTC began looking at the new course in REVIT as their first course to be designed and 

delivered in a blended mode. The end goal was to have a course that was comparable to 

any course delivered in the centre.  

The COVID pandemic proved to add some additional challenges for FTC as all centre 

classes were cancelled, so although not all classes were not intended to be delivered 

remotely, as per the application, this required FTC to redesign all their course delivery to 

work in an online environment. Theresa Cheevers (FTC manager) and Mark Shaw (REVIT 

course coordinator) worked together to plan out the REVIT Traineeship Programme. 

Along with the CDETB documents and guidance materials, Mark found that one of the 

best documents that helped him to begin developing the programme was the FESS 

Blended Learning Handbook 2020 which itemised clearly how to begin the process, 

According to Mark – it filled in many of the blanks with guidance in a holistic step by 

step approach to delivery. 

FTC was required to complete the CDETB Phase 01 Centre GAP/Capacity Analysis and 

Checklist, this was to be submitted to the FET Unit to complete the initial stage 01 

compliance check of the CDETB Blended Learning Policy. The Phase 01 checklist confirms 

the centres’ infrastructural capacity to support a blended course. This was already in 

place in FTC - the generic elements such as; the virtual learning environment (VLE) the 

mechanism to set up 365 email accounts for learners and to be able to work within the 

Office 365 environment. The TEL/BL Team TORs document ensured there was technical 

supports and personnel identified in the centre to support blended courses.   

Theresa and Mark linked with Stephen Gallagher, CDETB TEL Coordinator, as there were 

some concerns regarding access to specialist software and hardware for the learners as 

this course was now required to be delivered in a remote online environment. Unlike 

some other centres this class group were not going to be physically present in the centre 

which gave the team some time to put a plan together in advance of its 

commencement. It was necessary to determine a timeline for the course and at the 

same time collaborate with the TEL/BL Team and expertise in the centre to support the 

use of moodle etc. for the learners.  

Technical requirements needed to be resolved in advance of commencing the course as 

learners needed to be able to access the centres’ specialist software applications and 

high specification computers for the duration of the course. This was achieved through 

purchasing additional software which was sourced in collaboration with the TEL 

coordinator.  As a result, the learners were able to login from their personal 

laptops/computers and access the more powerful computers in the FTC and operate the 

https://www.fess.ie/images/stories/Blended_Learning/BlendedLearningHandbook2020.pdf
https://www.fess.ie/images/stories/Blended_Learning/BlendedLearningHandbook2020.pdf
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specialist software which allowed for learners to have access to these machines at all 

times during their course.  

Zoom was the communication tool used with learners, and the course began with 

teaching everyone how to use Zoom and how to operate in this online environment. It 

was essential to have everyone trained in this before starting any course content. The 

planning of the course fed into the 2nd part of the BL approval – to complete the Phase 

02 Course Gap/Capacity Analysis and Checklist, which is the course design and planning 

document.  This is an ongoing evolving document that contains the course design, 

schedules, training needs, it is a growing piece that is constantly being updated and 

reviewed every course cycle/annually. It is organic and changing in tandem with the 

changing needs of the course and the climate it is being delivered within.  

FTC used a visual infographic for the course roadmap/schedule for the learners by using 

an interactive tool ie: “thinglink”; available to the learners visually in the REVIT moodle 

course page. The learner’s schedule is colour coded and by scrolling over or clicking on 

elements it alerts them as to what is happening on a weekly basis and explain any terms 

with pop-up explanations. FTC created a virtual tour of the training centre using the 

software “thinglink”, this was a collaborative piece worked on with colleagues across 

FTC. This allowed the learners see inside the centre and identify areas within the centre.  

It allowed them to virtually walk into and around the training centre. The hope was that 

this would help prepare learners when they were eventually permitted to come into the 

centre on the lifting of restrictions. 

The Online Content needed to be very refined, compared to what might be acceptable 

in a classroom situation. It was deemed important to have supportive information for 

every piece being taught.  Consideration of screen time and attention span was taken 

into account. Creation of content is time consuming. Recycling and reimaging content 

should be considered in the short term. Breaking up the content with short videos with 

quizzes embedded in the programme is advisable. As indicated in the BL procedures - 

the educator should have adequate time to prepare their course content and to plan the 

course. Mark stressed how important and how much time is required to have good 

online content.  There is a requirement to plan and update content on a weekly basis 

throughout the programme.  

FTC purchased high quality video-based learning manual materials from Content 

Architect. This content enables the learner to follow a series of videos to construct a 

building. Mark points out that quality content is a necessary requirement for learners to 

engage with the material.  He advises to having a bank of resources that supports the 

delivery particularly in an online environment.  

What to blend and the % of blend:- Getting an understanding of what they could and 

couldn’t do as part of the blended allowance. There were concerns whether delivering 

remotely was considered blended or not. If the 33.3% could be more of a guideline 

rather than a fixed quantity. It is confusing to know what the 33.3% of what is being 

counted. 

The construction knowledge module was identified as a module that would be suitable 

to be delivered in a blended approach with learners engaging with the material 

independently in self-directed learning. There was not in house expertise for the first 

iteration of the course so, FTC decided to purchase the expertise for this module along 

with its intellectual property and any developed materials. It was delivered remotely 

https://www.thinglink.com/en-us/edu
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100% (synchronously) and all sessions are recorded as part of the content created for 

this module. The sessions are made available to the current learners and the plan is to 

have this module delivered asynchronously in future courses iterations using this 

content. It is important to FTC that they are sending out learners with the necessary 

competencies and skills required for the industry standard.  

Lessons learnt: To have knowledge of what blended learning is, ascertain if blended 

learning suits the course and if so, begin planning. It would be helpful to have a roadmap 

for people to implement, clear instructions of what they should be looking at and why; - 

what to do and in what sequence e.g: read this, watch this, ABCD steps. 

When developing course content, there is a need to have a detailed map of what is 

going into the course content with guidance on where and who to ask for help. Look at 

what is there already and possible adapt it.  

Mark would advise to look at the ultimate goal, what you are hoping to achieve, see what it 

should look like, and work back from there. Then look at each module and see what lends 

itself to be blended, what elements do not. To start from the end and put a framework in 

place from the perspective of creating a course that delivers and meets the needs of the 

subject area and then see how it sits against the Quality Assurance Guidelines and the 

Blended Learning Policy. 

Marino College – Beauty Therapy Course 

Staff: Sharron Carr 

The international Blended4Vet project began in Marino College of Further Education in 2018, led by 

staff member Liz Hogan. The CDETB Blended Learning policy was developed as part of this project 

and learnings from the project and experience of the staff of Marino College have informed the 

development of Blended Learning in the organisation. 

Sharron Carr took over from Liz in 2019. Sharron came with a lot of technical/digital skills and 

knowledge in using the VLE platform Moodle and had experience of delivering blended courses. She 

also attended NUIG Technology and Blended Learning course to add to her understanding and this 

provided help in development/design considerations of the pedagogy for a blended course.  Sharon 

would agree with the sentiment that every course should look at the different types of learners and 

what delivery approach would best suit that type of learner. Every course should ask “Why” are you 

blending a particularly course and identify the benefits to the learners in providing that the course in 

a blended mode.  

In designing her blended course Sharron identified what modules were suitable for blended delivery 

taking into consideration her understanding of when a learner may needs face to face delivery 

during the course. She was very aware of when they would require support e.g: when working on 

documents – it is acknowledge learners want the educator in the room with them.  

Sharon looked at the synchronous and asynchronous learning – what parts can they do in their own 

time and what times during the week that they could do their blended learning pieces.  

“Is the timetable going to allow the learner to engage with the course 

in a flexible way”. 

Sharron’s asynchronous learning was flexible to allow the learners to engage in the blended 

elements independently in their own time and this was supported with remote/online synchronous 

support classes to engage the learners who may need support or encouragement.  

http://blend4vet.eu/
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Completing the CDETB Phase 01 Centre Capacity checklist and Phase 02 Course Capacity checklists, 

although time consuming was beneficial.  The team were able to determine that all TEL supports and 

structural supports where in place in the centre. A range of staff from the college contributed to the 

process, identifying how they felt the course should be structured along with management input to 

consider the timetable and scheduling implications. Looking at CDETB and Marino College policies 

and updating them to reflect the inclusion of blended learning is an important aspect of the process, 

these documents should be a true reflection of the learning modes within the organisation/college.  

Sharon believes an induction programme is really important to explain what is expected from the 

learners. To take the time to show them how to login to the VLEs, moodle, TEAMS and use the tools 

and give time to practice so they are equipped to engage with the course. Letting the learner know 

that they have technical support available to them should they have any issues is very important.  

Semesterising modules allows for feedback from the learner course evaluations, and this informs 

how that cohort of learners are finding the course at a given point in the year. Evaluations are a 

good source to inform the next semesters delivery of the course, to have an idea of how the group is 

finding the delivery approach e.g. business students prefer to get on with the project quickly, where 

beauty students like to discuss the subject more before commencing the work. Small modifications 

to the delivery can be very beneficial to the learner.  

There should be clarity for learners when marking their course choice, to be sure that learners know 

what they are signing up-to when taking a place on a blended course. It is important to highlight to 

potential learners when marketing/advertising a course that it is to be delivered through a blended 

mode. For instance, learners on a blended learning programme will need access to a laptop, internet 

and they will be required to engage in the independent self-directed elements of the course in their 

own time. It is important that the tutor is more flexible with their time to enable learners to contact 

them when or if they are having difficulties accessing quizzes or materials in moodle or other 

platforms, for example.  Workshops would be beneficial to help staff understand the difference 

between the recent online remote delivery and blended delivery mode, through which learners work 

at their own pace.  

It is important that managers need to understand the processes of blended learning and the time 

requirement, as the there is a need to break down the time for delivery due to screen fatigue. 

Creating content and structure requires a time commitment to develop materials and update the 

materials on an annual basis. There is a lot of content available online but it does take time to find 

good content. 

 

External Research 
Research was untaken by H2 Learning on behalf of CDETB to review the existing guidelines and 

supports that CDETB are currently providing to their centres. The report’s findings and 

recommendations will help the BLWG develop the current suite of supports in light of the changing 

landscape of blended learning.  

H2 learning are experts in the area of Blended Learning and are best placed to provide an objective 

viewpoint with in light of the changing understanding of blended taking place since CDETBs BL policy 

was written. [Link to H2 Learning Report] 

Summary of H2 Learnings Recommendations 

https://teams.microsoft.com/l/file/0F14AF3C-EF48-4338-B461-AAAE3EB12964?tenantId=21e59550-f664-424e-9d88-c5d48edaaa23&fileType=docx&objectUrl=https%3A%2F%2Fcdetb.sharepoint.com%2Fsites%2FBlendedLearningWorkingGroupCDETB%2FShared%20Documents%2FGeneral%2FReport%20on%20Blended%20Learning%20in%20CDETB_Version%205_160821.docx&baseUrl=https%3A%2F%2Fcdetb.sharepoint.com%2Fsites%2FBlendedLearningWorkingGroupCDETB&serviceName=teams&threadId=19:pL6JaedE9mQAa_w7c6sUWrQj1zoOenim_BIJbebS48U1@thread.tacv2&groupId=bde79dd4-7a8e-4514-b4c9-8c977ac3db07
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1. Produce a clarified definition of what programme changes would necessitate re-validation 

IE: Low, Medium or High/Strong Blend (see image 1 below – outlining what this might 

suggest) (a info-graphic may support this) 

2. Outline possible rationales that might be proposed for re-validation of a course (samples or 

a info-graphic may support this) 

3. Revise Gap Analysis Checklist ie: Phase 01 and Phase 02 templates. 

4. Establish a working group of in-house instructional design expertise to revise Educator Guide 

that clearly distinguishes general BL guidance and guidance for programme seeking re-

validation approval to move to BL mode of delivery. 

5. Examine with centres whether instructional design expertise is needed – should instructional 

designers be appointed?  Should there be training in instructional design sought? 

6. Future proof the QA and documents to enable centres to use blended approaches as part of 

their normal F2F delivery and prepare for the future – look for ways of QA that clearly 

identify and is specific of what is meant by a blended course that requires approval by the 

organization and when it needs to be sought.  

7. Upskill a small cohort of staff – so they can support their colleagues engage in learning 

design. 

8. Consistency in technologies and software should be part of the learning design process and 

not solely as an IT consideration. The rationale for using specialized software tools should be 

decided during the learning design phase along with staff training and ongoing support. 

9. CDETB should provide a holistic set of supports to their staff and learners in relation to 
quality BL accredited programmes. (see image 2 below) 

 

Emerging Themes 

Moving to an online environment has presented 

many solutions to deliver teaching, but it has also 

indicated that too many tools and applications can 

create more barriers for staff  and learners to 

access the “Actual Learning”.  

 

It is important to simplify the approach to an attainable skill base to build a strong course delivery 

and reduce confusion. The need for strong collaboration between the course team in designing a 

blended delivery that is consistent and balanced across the course. Directing staff to link with the 

relevant CDETB supports and services - to enable access to materials and sharing of content where 

appropriate. Creating a flow for smooth delivery for all involved - balancing the Face-2-Face with the 

Blended elements for a positive experience. Themes include: 

• Develop a definition of what Blended Learning is for CDETB.  

Confusion over the exact meaning of the term sometimes leads to unhelpful discussions.  
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• Currently CDETB policy suggests that up-to 33.3%/1/3 of course activities are online, this 

suggests the point a course needs to apply for a change of mode. This is confusing as many 

F2F courses have online activities and this needs clarification. 

• Clarity of what Blended Learning is for CDETB and what it is not, and a set of principles, 

o Have a clear distinction between Emergency Remote Delivery (ERD) and a Blended 

Learning (BL). 

o There is confusion regarding what is Blended Learning and what is currently in place 

is ie: Emergency Remote Delivery (temporary modification permission by QQI – 

where the delivery is more or less direct with the learner group with no change in 

the approach or timetable. 

• Technical upskilling for staff who may not have the technical skills to navigate the online 

platforms. 

• Time allocation – appropriate schedules to enable course preparation for BL courses, along 

with having technical equipment in place for staff and learners. Time allocations for course 

teams to design/construct a blended course design and content creation. 

• A Blended Learning Learner Induction Pack - available across the CDETB. 

• A staff and learner skills audit would need to be considered. 

• TEL Roles in centres; —expectations of TEL supports and resources available to support the 

delivery of blended courses.  

• Consistency of platforms for staff and learners –consistency needed where there are too 

many tools or applications to learn for staff and learners.  

• The TEL Coordinator Role – needs in a blended environment as the number of courses 

increase. 

• A Technological Wheel of supported platforms and applications/tools, used in CDETB - that 

are supported by licences or professional development. 

•  A series of short animated videos for managers, educators and learners - providing direction 

to the guidance materials and supports/expertise available to centres.  

 

 

Conclusion 
Consideration should be given in advance to determine whether a blended delivery is a suitable 

delivery mode for the learners. Would the learners be better served by a face to face deliver mode 

or would they benefit from a blended mode. Areas to consider: - the learner, technology and 

curriculum should be given priority when evaluating a course for blended. This should be done prior 

to any change to the delivery of a course. Collaboration across a course team should be in place to 

ensure there is a balanced and appropriate delivery for the subject area of the course and the 

appropriate tools are used to enable the learner to demonstrate their ability to meet the course 

requirements successfully.   
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Learners should be clear of the expectations of the course they are applying for and fully aware of 

the self-directed and independent engagement required of them to meet all elements of the course 

learning outcomes.  

From the learner feedback, the success of a course depended upon what devices were provided by 

the centre and what was available in the home environment, influenced the success or not of 

remote online delivery. It would be short sighted not to build upon the recent learning of staff and 

learners experience of online deliver, to enhance and improve the approach and delivery of blended 

programmes in the future. 
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Appendices 
 

Glossary of Terms  
CDETB - City of Dublin Education and Training Board 

QQI - QQI (Quality and Qualifications Ireland) is an independent State agency responsible 

for promoting quality and accountability in education and training services in Ireland. It was 

established in 2012 by the Qualifications and Quality Assurance (Education and Training) Act 2012. 

BL - Blended Learning 

BLWG - Blended Learning Working Group 

Blend4Vet International project – Blend4VET 

CAS - Common Award System (CAS) QQI Award system 

FET Unit CDETB Further Education and Training Development Unit  

– tasked with supporting centres with quality assurance requirements for CDETB 

IRSG - Inaugural Review Steering Group 

TEL - Technology Enhanced Learning 

VLE - Virtual Learning Environment e.g: Moodle, MS TEAMS 

 

 

http://revisedacts.lawreform.ie/eli/2012/act/28/revised/en/html
http://blend4vet.eu/
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Introduction to the Blended Learning documents and processes 

 

Presentation to BLWG of CDETB application and process Image 01 
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Presentation to BLWG of CDETB application and process Image 02 
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Blended Learning quality assurance guidance document. The document houses the BL policy, the 

phase 01 centre capacity checklist and Terms of Reference (TORs) for Quality Team/TEL Team and 

the Phase 01 course checklist and design checklist. Guidance to BL procedures follow these pages.  

 

 

Link to CDETB Programme Planning – New Course Approval for Delivery 

Link to Centre Level Quality Assurance Procedures for the FET Application Process details 

http://cityofdublin.etb.ie/programme-delivery-planning-co-ordination-and-assessment/
http://cityofdublin.etb.ie/centre-level-quality-assurance-procedures/
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The Educator and Learner Guides 

These guides can be accessed from the CDU Moodle site along with the supportive videos/templates 

and supportive materials. 
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Educator Guide and Learner Guide 

The Learner Guidance document 

 

QQI Blended Learning Guidelines 

 

Blended Learning Programmes Statutory Quality Assurance Guidelines for Providers of Blended 

Learning Programmes Link to document. 

 

 
  

https://qaguidelines.qqi.ie/topic-spec-blended.html#ts-blended-issuu
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Blended Learning Collaboration Padlet 

Blended Learning review Padlet suggestions and recommendations 

 

Padlet - Blended Learning Working Group CDETB 2021 

https://padlet.com/sharroncarr1/79osnfw7zu6wpwfq
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August Meeting Session Plan and Breakout Room Questions 

 

Experiential aim:  

 create a sense of ownership for Blended among group members 

 create an expectation that the working group members will be contributing in a meaningful 

way to the development/review of blended learning in CDETB 

Objective aim 

 integrate new members into the group (see experiential aim) 

 to apply the learning /feedback from stakeholders as part of the annual and inaugural 

review to blended learning in CDETB 

 to begin to clarify definition of blended learning  

Session outline 

 Welcome and purpose of the session  – Barbara (5 mins) 

o welcome new members/ give apologies  – if anyone new there ask everyone to 

give a quick introduction of themselves  

 presentation on feedback about remote delivery (teaching, learning and assessment) from 

staff and learner questionnaires and events Louise (5 mins)   - If Louise is not back break 

into 2 groups 

o group 1 pick out lessons from level 5 learner feedback pg 3-4 

o group 2 pick out lessons from educator feedback pg 2 -5  - starting at responding to 

staff insights  

    Breakout rooms (15 minutes) – if more than 8 people present 

 Each member introduces themselves,  

 Based on what you heard from stakeholders what are the key lessons for CDETBs 

blended policy and practice?  

(Come back together and share findings in big group) – 5 mins  

 Barbara to present sample definition of blended learning  

Blended learning: Where technology is fused with the traditional form of face-to-face 
learning to enhance or complement the learning experience. This fusion can take place in 
the classroom setting or can combine face-to-face teaching with remote or online 
teaching/resources to deliver the curriculum.  

 

 At what stage does a course need to apply for a change of mode delivery? 

Break into same 2 groups (15 minutes)  
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Review the definition and discuss the question.  Each group feedback to main group – seek 

similarities /key areas to be included.  

 next steps  

Close – Barbara to thank everyone for attending and tell them what happens next 

             

Breakout Room Questions - slides 

 

Questions for Breakout rooms to give feedback 
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What we learned from the feedback for blended - slides 
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Learner Feedback Level 5&6 CFE Newsletter 

 

 

Newsletter Learner Feedback L5&6 Page 01 

 

Learner Spread Page 2-3 
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Learner Feedback page 4-5 

 

Leaner Spread page 6-7 
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Learner Feedback L5-6 

 

 
Page 1 

 

 
Pages 2-3 
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Page 4 

 

 

CDETB Educators Feedback Newsletter 
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Feedback to documents from Blended Learning Review Working Group 

 

Blended Learning Working Group – Subgroup of Inaugural Review Committee (IRC) 

1. Barbara Galvin (FET Unit, Blended Learning Project Lead)  

2. Treasa Brannick O’Cillín (FET Unit, QA Manager, Member of IR Committee) 

3. Louise Fitzpatrick (FET Unit and Research Co-ordinator IR Committee)  

4. Carrie Archer (FET Unit, PD Co-ordinator)  

5. Stephen Gallagher (TEL Co-ordinator)  

6. Margaret Corbett – (Employer Engagement Unit)  

7. John Moriarty -  (Principal, Liberties CFE) (member of Moodle Administrators COP)  

8. Finola Butler (external member of IR, worked on Blended Learning Pilot in CDETB) 

9. Michael Hallessy (H2 Learning and external member of IR Committee) 

10. Maria Ward (member of QADG, QASPC, member of IR Committee for Education Service to Prisons) 

11. Sharon Carr (Marino College – (Teacher, 1st Pilot centre of Blended Learning Pilot, and compiled Handbooks 

12. Vivienne Bates (Deputy Principal, Ballsbridge College (2nd round of Pilot Centres of Blended Learning QA) 

13. Teresa Cheevers (Assistant Manager, Finglas Training Centre, 3rd round of Centres of Blended Learning QA)  

14. Cora Rafter  Gwen Redmond (AEO, Adult Education Service – Blended programme delivery (new applicant) 

15. Angelique Kelly (Crumlin Youthreach Coordinator) 

16. Cecilia Munro, (Principal BCFE, member of QASPC) 

17. Michael McCann (TEL Coordinator, Coláiste Dhúlaigh) 

Additional Members expressed interest in joining the working group 

18. Ger Whelan (AP1 Teacher, in Killester CFE) 

19. Helen Sheridan (Teacher, Coláiste Dhúlaigh) 
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QA Guidance Document  Policy section 
– issues found/suggestions 

Phase 01 and Phase 02 sections 
– issues found/suggestions 

Other/Additions/suggestions 

Typos and correct words 
- Suggested word 

changes 
- Consistency of 

refs/terms 

 Document has some incorrect 
words “Typos” need to be tidied 
up. Eg: first page of policy “see 
approval” should be “seek 
approval”.  

 In Section: Learner Effort and 
Blended Learning, - replace 
“learning outcomes for the 
award” with “learning outcomes 
for the award/programme” (as 
more recently validated 
programmes include intended 
programme and module learning 
outcomes. MIPLOS). 

 Phase 01 Checklist- the heading 
implies “move” – which implies 
conversions only. 
 – all elements in checklist apply to 
centres who make applications to 
develop a new BL Programme, - not 
just for course conversion? 

 

 

The Policy  
Conversions only? 

 The policy procedure overview 
section states: procedures that 
apply to facilitate a move to a 
blended delivery mode for FET 
programmes. Does the term 
“Move” imply that it is all about 
conversion of formerly validated 
programmes or does it include 
development of new BL 
programmes. 

 The QA process appears to deal 
with only conversions 

 Is there a different QA approach 
for moving to BL? 

 TELMS & Training – there is a 
requirement for the centre to be part 
of CDETB TELMS scheme. – Have 
centres an opportunity to be part of 
this and have they had staff trained as 
Mentors.  

 Have all centres Mentors in place? If 
not, is there a system in place to 
provide mentoring to centres. 

 Q2 – ref to VLE, “relevant modules”, 
this might be better to read available 
to “the course/programme and all its 
constituent modules”.  
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Policy Aim  Policy should be aimed at all 
programmes i.e: the development 
of new programmes for validation 
and the course conversions within 
the context of already validated 
programmes. 

 Aims are written as learning 
outcomes – need to check this. 
Would the first aim be “to enable 
staff to use TEL tools”? 

 Aim section is too narrow 

 Q3 Statutory Compliance, - should this 
be provided by CDETB. 

 Are there guidelines from CDETB re: 
Data processing agreements and 
learner data sharing – For consistency 
of approach across the system – does 
CDETB have guidelines on this? 

 ADDIE model is mentioned, is this 
model mandatory? This is referenced 
again in Phase 02, clarification needed. 

 Sufficient Time requirements for 
development and content creation for 
centres and staff – this needs 
guidance to centres to schedule this. 

 Q5-Mechanism for monitoring and 
feedback, does CDETB require any 
evidence of what those supports are 
at centre level? 

 Q6-references to “end of year” should 
change to “end of course” to be 
inclusive.  

 Declaration at end – should be signed 
by management as it refers to staffing 
allocations etc. TEL coordinator is on 
the list and should they be there? 

 The TEL term changes and this needs 
to be consistent as it appears as TEL 
Mentor, TEL Lead.  

 FE College centric references and this 
needs to be more generic and 
inclusive.  

 

Scope of Policy  Re-look at the scope of the policy 
– the majority of information 
included, would fit for any new 
programme development 
application. 

 The scope section is too narrow, 
use the term centre to be more 
inclusive. 

 

FE Centric  The material is very FE College 
centric and this across the 
guidance document. References 
to colleges, students, principals 
etc would need to change to 
reflect all service spheres perhaps 
using Centre, Educator and 
managers instead. 

 

Clarity  “Course design and 
implementation”  

 Clarification needed to indicate 
that these are course designs at 
centre level as opposed to 
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programme design at CDETB level. 
Clarity needed here.  

 Appendices should be at the end of 
the document as it is confusing placed 
in the middle of the doc.  
 

PHASE 02 checklist 

 Q1-ref to blended course team details 
– is this different from the TEL Team.  

 Ref to the MENTOR –is this the TELMS 
mentor? 

 VLE used for assessment – is there 
additional info re this? CDETBs 
position on online summative 
assessment needs to be linked/more 
guidance needed here.  

 Link not working – CDETB MAA:EA/IV 
Recent Updates, Templates, Online 
Processes” - ?? 

 Q3-does CDETB needs to know the 
supports at centre level? 

 Appendix2- ref to students – needs to 
be consistent to be learner as not 
mixing terms.  

 Remove FE College centre refs e.g: 
exams- May… Principal etc..  

 Appendix 4- Induction Plan has 
teacher term, this should just be a 
template and not an example for 
Beauty or if it is a sample – then the 
heading should reflect this.  

Clarity around the use of 
TERMS 

 Reference to new course 
approvals and procedures appear 
to be distinct from new 
programme approvals. Clarity in 
the use of terms could be useful.  

 

Table of contents  Put the table of contents before 
the Overview section. 

 

Links  Link to CDETB TEL strategy not 
provided. 

 Need to reference how BL fits into 
the CDETB TEL Strategy.  

Sufficient time allocated to all relevant 
staff – this needs to be clarified. How 
does one determine this with teachers 
timetables 

Unfinished headings  Check “Figure 2 Associated 
Themes and ….(needs to be tidied 
up) 

Section C: course plane in place – the 
use of a checklist again would be 
helpful to ensure all areas are covered 
with supporting documentation 
submitted. 

Applications should be 
considered by the PMDC 
before going to the FET 
Director takes a decision 

 Rationale needed for all centres 
receiving a full list of applications 
might be useful here.  

 Applications should go to the 
PMDC as a governance unit prior 
to the FET Director decision. 
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Educator Guide Document Section Issues/suggestions Additions to Learner Guide 

The definition of BL 
should be updated – 
reference QQI 
definition and expand 
further. 

Very comprehensive document, covers 
all areas, short videos embedded are 
excellent at guiding how blended 
learning can be implemented.  

 A section on “How to adapt to learning 
online and working with other online” 
would be worthwhile for learners. 

Integrated short videos 
are excellent. 

Add a caption under the recordings to 
state how long the video is and then 
use hyperlinks to the captions so that 
someone can access all videos ONLY 
from the Table of Contents if they 
wanted 
 

 Could we have a folder on Moodle 
with a "handbook" which would 
include just the 1 pagers for 
planning activities?  

 The checklist on p.40 into 41 could 
be done up as a tick box as opposed 
to bullets for teaching 
activities/planning/teaching and 
learning on a Blend. 

 Page 37 can we add the link to our 
own Accessibility and UDL 
resources on CDU site. A member 
of the TEL working group will be 
dedicated to the maintenance of 
this section for the upcoming 
academic year and the new UDL 
Guidance Booklet etc will be added 

 Create a digital literacy Quiz at 
registration stage of a BL programme 

 Ref the BL Team 

 Ensure sufficient training for staff is 
consistent across the ogranisation 
[CDU online BL course for staff to 
achieve bronze badge of skill} 

 Design/develop common modules eg: 
communications, work experience, to 
a high standard of blended delivery. 

 Consistency of Platforms for Staff and 
Learners 

 The TEL Roles in centres and 
expectations to support and resource 
the delivery of Blended courses.  

 A Technology Wheel of Digital Tools 
supported by CDETB EG: H2 Learning 
example in image 
 

 

The Working Group could create a 
Digital Literacy Quiz that can be 
implemented at registration/induction 
stage. – a technology survey on the CDU 
BL course page is this? 
[an Cosán have a digital stepping stones 
tool 
https://www.digitalsteppingstones.ie/ 
this was circulated last year and can be 
very useful for centres] 
[another is: from ??? who have 
developed a blog to support teachers 
and have a questionnaire 
https://dcaf.myblog.arts.ac.uk/using-
the-dcaf-survey-to-track-student-
progression/ 

  ETBI Digital library through GRETB will 
have a full course page available on 

 An Cosan was deemed unsuitable to do 
independently by levels 1-3, but in a 

https://www.digitalsteppingstones.ie/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/
https://dcaf.myblog.arts.ac.uk/using-the-dcaf-survey-to-track-student-progression/
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learner induction, but we need to ensure 
that colleges and centres are getting a 
"sense" of the learner's Digital literacy at 
the start of the year (An Cosan's Digital 
Stepping Stones) 

face to face capacity may be used (with 
read aloud in the Edge Browser). We 
could support this with sessions on how 
to use it. 

H2 Learning feedback  The Educator Guide could include the distinction made in the QA documentation between blended learning pedagogy, 
BL approaches – where BL is incorporated into existing course with no significant reduction in face-2-face contact and 
blended learning programmes with reduction in face-to-face contact and which would require an application to CDETB 
for a change of delivery mode. 

 Distinguish between BL approaches and accredited BL Programmes – what is the difference between good BL 
approaches or good teaching practices and what is required to convert an existing validated programme to a mix of F2F 
and online learning. 

 Need for a glossary of consistent terms developed for BL approaches and programmes across CDETB 
 Review existing documentation to ensure consistency and accuracy of terminology. 
 Consider using the work of Alammary et al (2014) , who identified three different types of BL: Low-Impact, Medium 

Impact blend, and High impact blend. 
 

Page 8 Paragraph 1 “The most important priority is to 
provide learning that is flexible, 
engaging and personalized to the needs 
of the individual and inclusive of the 
needs of all learners. The curriculum 
activities need to be meaningful and 
integrate into the whole course 
experience for the learner.” 
               

Note:  To make the learning 
personalised yet inclusive of the 
needs of all learners may need 
further explanation. 

 

Page 8 Para. 3 “the following questions should be 
considered at the start of the planning 
stage to identify where the course fits 
on the broader programme of study.:” 
 

Consider:  “the following are some 
of the questions that should be 
considered”. . .  
 

Quest. 1 “Are there IT 
equipment and WIFI available 
for learners?” Consider Is there . 
. . 

 

    
 

https://sleguidance.atlassian.net/wiki/spaces/BL/pages/36962416/The+blended+learning+design+framework


Page | 38 

 

Learner Guide Comments Issues/suggestions Other 

The definition of BL 
should be updated – 
reference QQI definition 
and expand further. 

The document is aimed at the 
learner, the language used refers 
to learner or participant – 
language should be consistent and 
personal and using “you” instead 
of learner/the participant. 

Notetaking section could be expanded eg: 
Cornell Note Taking, needs more explaining 
to understand how to apply this approach. 
  

 

Netiquette 
 
Animated instructional 
video 
 
Support UDL approaches 

Page 6 – re How to conduct 
yourself online, On Page 10 the 
reference Netiquette this needs an 
explanation of the term and to 
refer the reader back to page 6. 

 Redesign the Learner Guide to fit into 4 
pages (excluding timetables).  

 A short animated instructional, video to 
support and summaries this document. 
Both supporting UDL approaches to 
provide tips and guidance to learners. 

 

 

BL induction Pack 
 
Learner guide in a 
animated video format 
 
Videos re how to’s of 
basics in 
Moodle/TEAMS/Zoom 
and platforms 
 
H &S Guide 

 A Blended Learning Induction Pack – 
prepared at CDETB Level to include:  

 Digital Literacy Quiz 

 Learner guide – updated in overall 
design 

 Learner guide developed into a short, 
animated video to support the 
documentation 

 Include centre videos on how to do the 
basics on Moodle and TEAMS/Zoom – 
intro to platforms 

 Health and Safety guide – appropriate 
workspace/breaks/screen time etc. 

 
An Cosán have a digital tool 
https://www.digitalsteppingstones.ie/ 
 
How to videos for learners re 
Moodle/TEAMS/Zoom 
 
Health & Safety guide 

One pagers 
Infographics sheet to 
explain eg: Cornell Note 
Taking 

Like with the educators guide, can 
we have an abridged "printable" 
version with the one pagers 
included for learners? 

 Have infographic from. pg 7 and the 
Cornell Note Taking sheet,  

 p.11 key contacts page, course 
timetable included 

 

https://www.digitalsteppingstones.ie/
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Consider  “ diversity of learners / UDL and inclusivity”  

P9  “The CDETB LMS (Learner 
Management System) is Moodle 
which is an innovative tool for 
designing, managing, and 
delivering online learning 
activities.” 
 

Consider Adding an Additional Paragraph for 
Collaboration, video conferencing etc. 
 

 

Microsoft O365 and 
Teams for Education 
 

 The MS O365 suite which is a collaboration 
and video conferencing suite of tools as well 
as a range of useful apps such as MS Word 
and Powerpoint. 
Guidance will be provided on how to use 
both Moodle and O365 Teams 
 

 

Staff Training Page 11 “Staff workshops on Moodle and 
digital tools continuously 
throughout the academic year” 
 

Consider: “Moodle, MS O365 and TEL tools .  
“ 

Note:  Consider;   
Course team needs to 
determine the relevant 
TEL tools to be used on 
the course so as not to 
overwhelm students 
with TEL tech – 
(pedagogy before 
technology) 

 

P32. Digitally 
communicate with 
learners graphic; 

 - This is a good graphic but could be easier 
to read. 

 

Computer Basics Note: There needs to be some way 
to determine computer literacy 
levels of student / profiler in a way 
similar to students with English as 
a second language. 

“Your Centre will provide you with:” 
“A centre email address and password” – Consider including "for MS Office O365. This 
email address provided must be used for all course correspondence and for course 
related activity only” 
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 “Provide training at the induction stage on the technology skills required to complete 
the blended learning course.” 
 Consider including " and can provide some IT support during the blended learning 
course" 
 

How Learners Should 
conduct themselves 
online 

NOTE: Good online etiquette guide 
produced by Killester college. 

  

P7. Grphic – Studying 
from home when you 
learn online 

 - Consider making it easier to read.   

Get Ready for the 
Webinar/Online Class 

 - Consider including: check camera 
position /lighting 
/background/desktop (in case they 
need to share a screen / general 
ergonomics and IT time 
management / good learning 
location 

 

Page 7 Graphic  Studying from home when you 
learn online 

- Consider making it easier to read  

Get ready for the 
Webinar / onine class 

 Consider including: check camera position / 
lighting / background / desktop (in case they 
need to share a screen) / general 
ergonomics and IT time management / good 
learning location 

 

GDPR  Consider adding some info on sharing 
resources and GDPR 

 

 

Emerging Themes 
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 Clarity of the definition of Blended Learning for CDETB and a set of principles,  

-distinction between Emergency Remote Delivery (ERD) and a Blended Learning (BL) “any programme which has some physical face-to-face 

interaction between programme staff and learners but which requires learners to access other part(s) of the programme online”(June 2021). 

 Clarity for Educators of what they have autonomy over and what has to go for corporate approval. 

 What is understood currently as Blended and what is taking place currently? 

 Rationales for converting to a Blended Learning Course/Programme – to help identify when the course has significantly changed and requires a 

change of delivery mode to BL. 

 Technical Upskilling for Staff who may not have the necessary skills and capacity building within the system. 

 Time allocation, to enable preparation of BL course preparation and set up within a centre.  

Along with Technical equipment/infrastructure in centre in place for Staff and learner. 

 Blended Learning Learner Induction Pack - available across the system. 

 

Consistency of Platforms for Staff and Learners 

 Establish a core list of platforms supported by the organization and with technical supports in place in centre 

 CPD that supports Staff to engage and build capacity in the digital space. 

 Consistency of platforms employed by staff across a single course to reduce the digital stresses experienced by learners to use multiple platforms 

and applications. 

The TEL Roles in centres and expectations to support and resource the delivery of Blended courses.  

 Clarity in the role of the TEL coordinator and availability 

 Consistency of Terms (titles) of TEL support persons, their role and availability. 

A Technology Wheel of Digital Tools supported by CDETB  

 Technology Wheel that reflects the platforms supported by the organization 
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 Streamlining the number of platforms and applications to enable staff and learners develop competencies and expertise to delivery confidently and 

for learners to submit evidence without losing out. 

Rationales for Converting to a BL Course/Programme 

 The approach should include the planning for the online modules along with the face-to-face elements working together.  

 Guidelines should place emphasis on centres having a clear rationale for redesigning an existing course and changing the model of delivery to 

Blended.  

Rationales should explain how F2F and Blended elements are managed. 

 Centres who have identified courses that have reduced their F2F time and replaced it with required online learning activities — these should be 

able to outline “WHY” they are moving to BL.  

External analysis conducted by H2 Learning.ie  

10. Produce a clarified definition of what programme changes would necessitate re-validation IE: Low, Medium or High/Strong Blend (see image 1 

below – outlining what this might suggest) (a info-graphic may support this) 

11. Outline possible rationales that might be proposed for re-validation of a course (samples or a info-graphic may support this) 

12. Revise Gap Analysis Checklist ie: Phase 01 and Phase 02 templates. 

13. Establish a working group of in-house instructional design expertise to revise Educator Guide that clearly distinguishes general BL guidance and 

guidance for programme seeking re-validation approval to move to BL mode of delivery. 

14. Examine with centres whether instructional design expertise is needed – should instructional designers be appointed?  Should there be training in 

instructional design sought? 

15. Future proof the QA and documents to enable centres to use blended approaches as part of their normal F2F delivery and prepare for the future – 

look for ways of QA that clearly identify and is specific of what is meant by a blended course that requires approval by the organization and when it 

needs to be sought.  

16. Upskill a small cohort of staff – so they can support their colleagues engage in learning design. 

17. Consistency in technologies and software should be part of the learning design process and not solely as an IT consideration. The rationale for using 

specialized software tools should be decided during the learning design phase along with staff training and ongoing support. 
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18. CDETB should provide a holistic set of supports to their staff and learners in relation to quality BL accredited programmes. (see image 2 below) 
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A Holistic Approach to Blended Learning 

1 Holistic Approach 
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Priority areas for CDETB  

Priorities & Actions for Blended Learning Working Group 

meeting no. 04 

Priority areas to be achieved in 2021-22  

BL Policy and Application Process  Below is a list that will be taken on board to 
strengthen the current BL support documents 

Ensure that all guidance documents include relevant active links to references available and working eg: TEL 
Strategy. 
Policy should be aimed at all Programmes ie: development of programmes and conversions. 

- Correct any Typos eg: incorrect word “see approval” should be “seek approval”. All documents 
should undergo a tidy-up. (see suggested changes highlighted in Feedback BL document from 
Working Group) 

- Use the same references and term across all material - consistency of terms and groups referred to 
should be tidied up across all guidance material.  

- Wording in (Phase 01) Checklists have references where a programme is being developed rather 
than a conversion. This could be looked at with regard to conversion of a current course. 

- Clarification re: Policy – implies Moving to a BL and conversion of formerly validated programmes 
and does it need to include new programmes being developed. 

- Have a TELMS & Training of Mentors in place as a part of the move to   blend. 
- Statutory Compliance, Data processing and sharing- CDETBs overarching documents should be 

linked here for consistency across the system. 
- Re-Look at how Aims are written, are too narrow eg: to enable staff to use TEL tools… 
-  ADDIE model is mentioned – This may indicate it is a mandatory model. Needs expansion/clarity 

across materials. 
- Scope section of policy – info includes new programme development application.  
- Scope section is too narrow – need to use Centre to be more inclusive. 
- Sufficient Time for development and content creation – needs guidance to centres re scheduling 

requirements.  
- Mechanism for monitoring and feedback – Centre supports to enable this needs to be outlined. 
- Remove College references and material needs to speak to all service spheres (inclusion), eg: refs 

to end of year to change to end of course and using Educator and managers as neutral terms. TEL 
Mentor and TEL Coordinator change throughout materials consistency needed. Equally,  

- Look at what signatures are needed at the end of checklist, staff allocations are management only 
and should this be signed by a TEL coordinator or by both to ensure staff and technology needs are 
met by the centre and course. 

- Course design and implementation – need for clarification of the difference of course designs at 
centre level and CDETB Corporate Level Programme design.  

- Distinguish between Course approvals and Programme approvals. Terms issue and clarification. 
- Appendices should be at the end of document in QA Policy guideline. 
- Table of Contents before Overview section. 
- How dies Blended Learning fit into the TEL Strategy – Stephen Gallagher TEL Coordinator re update 

to TEL strategy.  
- Figure 2 Associated Themes – needs to be tidied-up. 
- CDETBs position re: online assessment needs to be linked here with guidance. 
- CDETB needs to know clearly the supports at centre level 
- Learner communications need to be consistent in their use of terminology.  
- Course Plan in place – a checklist could be helpful 
- Applications should go to the PMDC as a governance unit prior to the FET Directors Decision. 
- Provide a Blank Template and if a sample is provided this should be clearly titled and indicate 

remove term Teacher. 
- Consistency of Platforms 
- Digital literacy assessment tool (anCosan have the digital stepping stones tool) 
- TEL Roles in centres outlined 
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- Add links to CDETB Accessibility and UDL recourses on CDU moodle site in Educators Guide 
-  

Educators Guide could link to QA document and the distinction between BL pedagogy and BL approaches.  
- Consider Alammary et al (2014) – 3 different types of Blend: Low, Medium and High. 
- Expand on the “How to “make the learning personalized and inclusive of the needs of the learners. 
- Considerations at planning stage: Text change to Consider is there IT and WiFi for learners…. 

When asking questions. 

CDETB Definition/explanation of Blended Learning 
and an understanding of how the 1/3 is identified by 
the BL policy.  
 
 

Draft a proposal. And circulate to working group,  
- Sharron, Babs, Margaret Corbett, Michael 

McCann, Stephen Gallagher. 

QQI Webinar QQI Programme Validation and Re-engagement Provider Q&A Sessioni – which talked a lot 
about Blended Learning and QQIs interpretation of that. 

Technical definition and differences and clarity on 
when a course needs to apply at corporate level to 
formally change of mode to a blended delivery. 
 
Technical Clarity of what is Blended Learning and the 
difference  

- Look to define the other modes of delivery 
eg: Remote delivery etc. 

- What is Technology Enhanced Learning 

Technical definition 
Louise and Ger will feed in with rationales on the 
WHY a course needs to move and seek formal 
approval by CDETB at corporate level to have this 
course delivered and advertised and categorized as 
a Blended mode of delivery.  
The point the course turns from a Face to Face and 
significantly balanced in the Blended domain. How 
to describe the characteristics of a course that has 
moved towards a need or demand that a Blended 
course is the solution and triggers the need for an 
application for change of mode. 
 
Clarity on technical aspect of BL – when is the right 
time to move to a blended delivery.  
- When should I apply?  

- Louise and Ger will feed back for Group 
discussion  

Survey and sharing of BL approaches what 
happening and currently taking place 
 – use some examples /portfolio of work - as a go to 
reference of approaches when courses want to 
move to blended. 

Demonstrating and sharing some ideas and building 
an idea of approaches taking place that works 10 
examples 

Rationales – include reflective questions (mini tool 
to help centres determine the move to BL) will it 
enhance the learning? 

What benefits to the learner's “WHYs”. To make the 
most use of the time spent with the learner.  

- Louise and Ger and Sharron 
 

Technical Upskilling - Time allocation for Prep  

 

Priority areas to be achieved in 2021-22  

BL Educator Guide and Learner Guide  Actions 

Eg: Include a TEL Wheel of CDETB supported apps  
 

TEL Summer work 

Designing a course for blended methods,  
Look at a models of creating a course that suits that 
cohort of learners. The staff in the course should 
know how to go about designing that course 

TEL Summer work 

Consistency of platforms - Stephen and TEL Team have responded to 
this  

https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y
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- This came from learners and educators as 
having too many tools and applications to 
learn and engage with.  

- Both learners and educators asked for a 
consistency would be beneficial. Apps and 
platforms supported by the organization. 

- TEL Wheel 
- Blended Programme developed online 

available in moodle 

CPD available to support BL delivery  

Designing the Blended Learning course  
- Who is designing the modules and what 

aspects are they focusing on.  
- What model of learning are they looking at 

and ensure that all staff delivering the 
course are aware of the different models. 

- Who and what are they focusing on when 
designing a bL course  

- All teachers should be aware of what 
design models are there and how to do it. 

TBA 

Holistic Approach to Course Design TBA 

 

Priority areas to be achieved in 2021-22  

General online or in Centre resources Actions 

Eg: Online BL course to establish a basic level of staff 
engaging in BL delivery.  
 

Ensure that all staff delivering BL courses have 
completed The CDETB BL Badge in introduction to 
Blended Teaching & Learning (CDU) see 
https://curriculum.etbonline.ie/course/index.php?c
ategoryid=157  

  

In Centre Policies updating to include BL relevant 
criteria. And made available to all centres. 

Vivienne, Cecilia, Stephen 

 

 

i  QQI Programme Validation discussion and Q and As from providers: https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y  

                                                             

https://curriculum.etbonline.ie/course/index.php?categoryid=157
https://curriculum.etbonline.ie/course/index.php?categoryid=157
https://www.youtube.com/watch?app=desktop&v=LF2VLjxnO9Y

